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Dear Teacher

We have come a long way since January 2018 when the National Education Lekgotla announced that
Entrepreneurship in Schools (EiS) was to become a national priority and that a programme should be set up
toinvestigate how to prepare learners with thinking skills for a changing world.

EiS was rebranded as E3, as we felt that learners who were not able or keen to start an enterprise should not
be excluded. Hence E3 was born: Entrepreneurship, Employability and Education for lifelong learning has
become the pathway all learners in our country will follow as they find their place in the economy. Playful
Project-based Learning was the approach chosen as a method teachers would use for the first trial period,
as PPBL has been proven to unlock competencies learners of our century need to thrive in the world after
school. These are very clearlyindicated in the model on the following pages.

Thus, since 2018, E* have been conducting trials in schools using the PPBL method as an approach,
especially for Term 3 where the School-based Assessment is a Project. Thus, your work as a teacher has
been prepared for you (you may, of course, change what does not work for you).

Provided herewith is a Learner's Workbook and a set of Teacher's Project Notes for the School-Based
Assessment (SBA) Task for Term 3, as per the SBA Plan in Section 4 of the CAPS. These documents are
specially created to support you as per the trimmed Annual Teaching Plan (Section 3) for Term 3. You will
also be provided with the resources learners need to complete their projects

The Learner's Workbook and Teacher's Project Notes were created by DBE-E3, our unit at the National
Department of Basic Education, and reviewed by our master trainers, who are leader teachers or district
officials. For those schools that have been part of E? in the past: you will notice that we have added a
number of additional thinking skills to the original model — try to engage learners in these “thinking”
sessions as thisis where their growth lies.

We truly respect your apprehension during this time, and acknowledge your commitment. We
appreciate all your hard work.

Enjoy unlocking play in your classrooms and encouraging a solution-seeking mindset in your learners—and
remember that our learnerslook up to us—solet's walk the talk!

Good luck!
The E*team
N mam 3
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Personal rating

Did your entrepreneurial mindset grow whilst managing this project? (1=Poor, 4=Excellent)

Pre-project | Post-project

Character Citizenship I am very committed and involved in various activities
in my community and people regard me as someone
to follow in my circle of influence.

Curiosity | am very curious about everything around me and all
my senses are alerted to possibilities which | always
put into practice.

Resilience When | face challenges | am always excited about
the possibilities and | always get up after | have been
unsuccessful. | am always enthusiastic about what |

7, have learnt in the process.

w

G | Thinking Creativity | always use my imagination to come up with original

E ideas and/or | am always creating new things.

'—

'.'_~'._" Critical thinking | always form judgements based on my ability to

g analyse and evaluate objectively.

(S

Reasoning | always think about things in a logical and sensible
way and | always come up with conclusions easily.

Collaboration | Collaboration | always produce good work/things by working well
with people (individuals or a team).

Communication I am always successful in conveying or sharing ideas or
feelings.

Empathy | have a highly developed ability to understand and
share the feelings of others.

Agency Growth mind-set [ | am always open to new information and am always
willing to change my beliefs, assumptions and actions
as a result.

Motivation | always do what needs to be done without needing to
be influenced by other people or situations. | always
find a reason or the strength to complete a task, even
when it is challenging, without giving up or needing
anyone else to encourage me.

Internal locus of | | am always in control of my life and my work is always

control my own, and it is because of this that | experience
success often. | never blame others or circumstances
for my lack of success.

— Regulation of | always respond to the demands of a situation with

w emotion emotions that are socially tolerable and sufficiently

Pa) flexible, to allow spontaneous or delayed reactions —

= whichever are appropriate.

E Self-efficacy | Tasting success I have always done things successfully enough to give
me “the taste of success” that makes me motivated to
want more, and to believe that | can get it.

Socially relatable | I have always been fortunate to have been exposed

role model to excellent role models that | can relate to and who
make me motivated to want to be like them.

Positive support | I have always been fortunate to have had someone
who has been a positive support to me and who has
encouraged me and seen me as a person.

Solution- Resourceful I always find quick and clever ways to overcome

seeking difficulties and find solutions.

Problem solving | always find solutions to difficult or complex problems.
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About PPBL

Playful Project-based Learning is a learner-centred, teacher-guided teaching method where learners
learn by actively engaging in real world and personally meaningful projects. Playful Project-based
learning connects what learners learn in school to real-world issues, problems, and applications. If
learning mirrors real-life contexts and equips learners with practical and useful skills, we argue that they
are more likely to be interested in and motivated by what they are learning. This includes 21st century
knowledge, work habits and character traits that are critically important to success in today's world.

Playful Project-based Learning is learner centered and teacher guided, allowing for in depth
investigation of atopic. There are three phases to our Playful Project-based Learning approach.

Inquiry-based Learning

Learners are given an open question or problem, they then create and answer their own more focused
guestions, generating conceptual procedural knowledge in the process. At the same time, learners are
developingtheir problem solving and critical thinking skills.

Teachers encourage learners to ask questions, scaffolding them through the investigation process and
moving them beyond general curiosity into the realms of critical thinking and understanding.

Problem-based Learning

Learners work in teams to formulate complex, open problems rooted in the real world, and propose
possible solutions.

Following a student-centred approach, teachers scaffold the development of learners' ability to work
collaboratively, be self-directed, and to think critically, promoting critical thinking skills, communication
skills, and cooperation.

Design-based Learning

The design phase integrates design thinking and the design process in the classroom. This phase is
concerned with how solutions to complex problems might work in practice, in a particular, context.
Learners come up with solutions to complex problems by designing, building, and testing prototypes,
*(A “prototype” is a simple model that lets you test out your idea!) that solve some of the problems
learnersidentified in the problem phase.

Playful Project-based Learning Thinking | Connection | Character



Thinking maps application tips
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These resources have been created by Thinking Schools South Africa at admin@thinkingschools.org.za ]

THINKING MAPS APPLICATION TIPS

When you are Defining...

Key Words used Questions asked Applications
Tell me everything you know | What do you think this word Formative Assessment of what
about this topic, List, Define, | means? What did we learn about | students already know about a
Note the key points, name all | this topic? What are the main topic. This includes misconceptions,
the types (of fractions, issues raised in this video/book? | which you can be aware of.
forces, habitats, plants, What are all the points you want | A starting point to gather all ideas —
animals, qualities, points of to make (or learn) about this firstly your own, and then perhaps
interest) in this topic. topic? What are all the ways of more from peers, video or written
Brainstorm, discuss. getting to this answer/number? material; or pre and post revision.

o _ THE CIRCLE MAP
...then the Thinking Map to use is

Note: You can use the Circle Map to measure A:;:;Z;rendazz:]els ﬁ:’:;‘h';now
growth in your thinking, such as checking and self- outer rectangle:
correcting information that is incorrect and Topic sources,
adding new information in a different colour. experiences,
influences,

i.e., what you know points of view

When you are Describing...

Key Words used Questions asked Applications
Describe feelings, attributes, | How would you describe | Generate rich and original adjectives before
characteristics, properties, this in your own words? | writing — to describe a setting, a character, or
adjectives, qualities. Use What is this really like? situation. Consider the properties of
each of the 5 senses to Which words would you | materials or visuals in Natural Science,
explain how it feels, smells, use to paint a vivid picture| Design and Technology or Art.
sounds, tastes, looks. of it in your mind?

THE BUBBLE MAP
...then the Thinking Map to use is

Adjective Adjective
How you know

Note: The Bubble Map is for adjectives only.

goes here:
. . . . . sources,
It is not a Spider Diagram! (If you are looking Adjective | Subject ' Adjective| - onces,
for a Spider Diagram, either collect main ideas influences,
in a defining Circle Map or main headings in a points of view
e . . Adjecti Adjecti
classifying Tree Map, in which case you can diective | Adjective
also add sub-points under those headings).
Playful Project-based Learning Thinking | Connection | Character



These resources have been created by Thinking Schools South Africa at admin@thinkingschools.org.za

When you are Comparing and Contrasting...

.==tssa

similarities/differences,
distinguish between,
differentiate, what

What do they have in common?
What is unique to only one of
them?

Key Words used Questions asked Applications
Compare/contrast, What are the similarities and Compare and contrast characters in a
discuss differences between A and B? book/film, two shapes, methodologies,

countries, time periods, formulae,
technologies, types of plant or animal.
Clarifying identifying properties that

enhance understanding of forms,
functions, applications and meanings.

What distinguishing features help
you identify them from each other?

things/concepts have
in common or not.

...then the Thinking Map to use is THE DOUBLE BUBBLE MAP

Difference Similarity Difference
Note: Be careful to connect the lines to the
rights places, based on the properties that link
or differentiate A and B. Use the most striking Difference A Similarity B Difference
or meaningful similarities and differences
without mechanistically mirroring them (e.g.
tall and short may be less distinguishing than Difference Similarity Difference

that A is gangly and B is well-dressed). A and B
can have different numbers of differences.

When you are Classifying...

Applications
Making notes or summaries in any content
area — students think about the category
headings and the details of what they learn.
Categorising information from a Circle Map
in preparation for writing about a topic or

Questions asked
How might you group the main ideas,
supporting ideas and details in this
topic? What are the key headings in
this unit of work/project/talk/essay?
Can you sort all the information you

Key Words used
Classify, sort,
group,
categorise, give
related detail,
types of, kinds

of, list and have gathered into key concepts? giving an oral presentation.
elaborate, What important details do you want Collecting information under predetermined
taxonomy to add under each heading? headings whilst reading a text.

THE TREE MAP
...then the Thinking Map to use is

Category Name

Note: Be careful to draw the Tree Map exactly

as structured here.

Sub-Category Sub-Category Sub-Category

You can use the Tree Map to give students an

. . . . Detail Detail Detail
overview of a subject, to see what is coming up - - -
. .. . Detail Detail Detail

and how units of work fit in. It is also extremely - - -
Detail Detail Detail

useful for revision.

Playful Project-based Learning Thinking | Connection | Character
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When you are Sequencing...

Key Words used

Questions asked

Applications

Sequence, map the stepsin
this project, put in order,
order, recount/re-tell, what
happens next, cycles,
patterns, processes, change,
solve multi-step problems

What is the process/project you
are sequencing? What is the step-
by-step sequence of events in the
process/project? What are the
sub-stages? Is each step in the
right order?

Mapping a sequenced step-by-step
project in PPBL. Life Cycles and
processes in Natural Science/Social
Science. Time lines in history.
Planning the sequence of a story for
writing/recording the sequence of a
story. Recording a thought process,
such as in problem solving.

...then the Thinking Map to use is

Note: Make sure that the Flow Map has arrows

showing the order of events/stages. For life

cycles it becomes a circle.

Stage 1

General Note: Whilst it is vital to apply the
Thinking Maps with the elements of each map

exactly as they were designed, please don’t

squeeze student thinking to the size or number
of circles or blocks. Freehand maps that are corrected as they develop, capture more expansive thinking!

THE FLOW MAP

Stage 2 Stage 3

Sub-stages can be added if required (optional)

Playful Project-based Learning
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Welcome

During Term 3 learners will create a business plan around a business idea and present it to a panel of
investors (or mock-investors). The project will introduce the exciting new E3 teaching model which
includes 13 important steps in three phases — Inquiry-based Learning, Problem-based Learning and
Design-based Learning.

This project is set out according to those 13 steps over a period of 6 to 8 weeks. You will find guidance in
this document for every step of the way, and more resources in the separate Resource Pack that
accompanies this project for learners who have no access to the internet. Please also see the ATP CAPS
outcomes thatare coveredinthe process and rubric.

The goal for this project is to unlock learners' latent entrepreneurial skills through planning a business,
and in doing so, developing their 21st century competencies needed for success in the workplace,
entrepreneurship or further education. They must also gain skills in securing funding for future ventures
when they leave school. This is a very meaningful project which will develop many different
entrepreneurial skillsand competencies, even if they enter the job market or go on to tertiary studies.

ATP CAPS alignment
TERM 3: TOPIC, CONCEPTS, SKILLS AND VALUES ASSESSMENT SBA
ENTREPRENEURSHIP: Requisite pre-knowledge Activities Formal
FUNCTIONS OF A The different kind of business functions, administration, Thinking maps | Assessment
BUSINESS purchasing, marketing, financing, public relations, human project with
resources, production, general management, risk management, rubric

Role and importance of business functions.

ENTREPRENEURSHIP: Concepts, components and format of a business plan

BUSINESS PLAN SWOT analysis, description of the product or service offered by the
business, production plan, marketing plan, management plan and
financial plan.

FINANCIAL LITERACY: Please note - Teachers must still cover the following outside of Quiz with

DEBTORS, CREDITORS the project: Consolidation of activities, Recording of cash and memo to
credit transactions of a sole trader in the Subsidiary journals, strengthen
Credit purchases: Accounting cycle, Effect of transactions on the Debtors /
accounting equation, Creditors Journal, Recording of payments to Creditors
the Cash Payment Journal (CPJ), posting to the General Ledger and Knowledge

Creditors Ledger.

Playful Project-based Learning Thinking | Connection | Character



ONIAddY
N -
m B /unwwod
3Y) WOl $10153AUI |B31 0}
l— sue|d ssauisng pue sadAjoyoid
11343 Wasaud si3uled

UoLBIUAS3Id
Joj adAoloud J1seq e ajean Aayl
‘31qissod §| '510152AU1 3Y] 0} (suowouny
01 SuipJooe) 1ied Yym uasaid
JIim oym appap pue uejd ssauisng
1123 Jo uohEesi|euy ayl uo yiom sdnoig

‘uofjejuasald J1ayy aodesd (SN3
pue yjew ‘aendue] 3jei8ajul)
S13LPea] pue siaquiaw Ajiwe}
woly yeqpasy jeuy 138 sdnoi

*3jqelowaw uoleluasaid ayl ayew
03} suonejuasaid pue sadAjojoud 11ay3 03
saypno} jeuy ay3 Ind sdnoud ‘gavn Buisn

0ub( ‘owoiq
bijqnd 2w o3 Jussaud LINISTYd Ly sy buisn IVHOILNI y20gpazf ¥OveaIdd 3dAL01OYd
pun uogiqiyxe €T wom inoA Juasazd 1 T¥3¥ 26 01 Qrunwiwed 11 uonnjos 153q inof fo i
a1jqnd o pioy 320ds gayiN 3yl \ 34 40 spdx3 0] o3 ds '/ adfjojasd umo snok ayopy (119
[ 13af01d 1noA w1 aBp3s siy) ynogp auy auo pasul] :aseyd udisag
ONIKddY

2oueuy "33 “1dap umo
S1uasald Jagquisll ype] "uoneluasaid Jo}
sjulod g yym ueyd ssauisng Jiseq e auedald
“uonnjos punos e 21242 0] UoQewliojul
34 |[e 31E|j02 pUE Y2Je3s3l/sasuodsal
MIIAIRIUI 55MISIP sdnoin

"awes suiyewieoq 2y Aeld
{2188053AU| ¢SUOLDUNY SSNY 8 3Y1 218 1BYM
¢ueyd ssauisng e s1 JBYyM “3|qISea} 2Je Seapl

353y1 U1yl A3Y3 1 Ino puy 03 AJUNLILLICD
33} JO SJ2qWIAL/SIaqWaU AJIUE] M3IAIDIY
'sdnoJd u) Seapl ssauisng 31eBUsaAuU|

3pnpul pinoys ueyd ssausng
B 1BYM JO ILIGNJ UMO 1124}
31e31) “ypeqpa3) Jo) s1aad
Jjo |aued e 0 sueyd ssauisng
113y uasaud sdnosg

E3 TR
pue payay

ESLIES]
puE Payay

38ps|mouy mau Jayles o] sapule pue
SM3IAIIIUI 3sn sJauled] jdiysinauaideliu
sl Jeym ¢diysinauaidailus si Jeym

Jnauaidesul sA Jnauasdaliua
—dew ajggng 2|gnop e ui diysinauaidaijua
1noge adpajmouy mauy JapiQ

*13Y1280] 3w
a8pajmouy mau pue aSpajmouy4[as asaym
si siy] -awed nauasdasua papad ayy Aeld

=k 2Bpamaouy mau .
Ndd¥ 2bpajmouy Buysia ¥3a¥o ppopuomowy  IDATIMONA MIN TR
m I L _n ,.._ inod asuoBajp) pup Japio ,\ \ Apoaijo J =\ mouy Apoasjo nok S \ ,..,
3 abpajmouy anof £ ddy ./ ./ nokjoym uo Buipjing e, 204M Jrogn Jug)

[ 22af01d 1nof ui abpys siy ynoqo aul auo pasur ] :aseyd Annbuj

WV K=2e=

230y bapew v w uoey lpeeg 7

peay o) peay

&

3|qissod ssauppe 03 sdnous ui ajeloqe|jo)
¢Ayunwwed Jno/ppom ayl
ul 3A|0s 03 Juem | op wajqo.d 1BYA\ "SI3N|OS
wajqoid aie sinausidesyul/sinauaidaiiua

S3ud WWOLSNIVEE A\ HOH PUIEPON i S\ e
2ousipno 1N353ed / m up3 nok so wajqord inok o} . ‘,..\H.,, 0} majn fo spurod { anod me..H.‘_ua“\n“ diay Lalz2lE
up o} suoydo puo mai . © | suognjos Aubw sp uuoIsuIDIg \L) Juanffip ay sapisuc)
Joquiod 2y Jussarg S Nt o3 suoasanb fo g0/ ysy /m y
[138l0.4d inoA w1 abpys s1y1 Inoqp aul) auo Lasui] :eseyd we|qoid
SNIAddY

dew 2311 3y3 Ul ||y ‘2[ge|ieA. $1531
apninde 234 asn ¢inauaidanua
UE 30 | PJNOD 00LIS JAYE aABY

adA1010.d B Uo S1IBIS YIOM
"A|8uipiode suejd ssaulsng
11y1 xy pue sisA|eue JOMS
e op Aay] 's1aad wouj 108 Aayl
¥Peqpas) ay) a1en|eas sdnoig

B AIVMIVAI
3524 1nod 1apas \
h_..._u m.:u_-ﬁ_h\—m m

*suon|os pue swajqoud
Suluiea

paseg
wi3jqoid

18Y1 paulea 2ABY M

<3 :JDEa J2pun S0P £ Y1im Suluea)

paseq
Axnbuj
| Op 301042 1BYM ¢ | WIE OYM

N/

YR MLVE 2 e
LET) WA
-t

LOQTINP3 2158

diysinauaidailug :303foad suiu spesn

Thinking | Connection | Character

Playful Project-based Learning

10



suonauny ssaulsng
40 2ouenodwi pue 3|0y sdnoJ8 ui dojanap 03 BapI SSBUISNY SUO 3SO0YD SIBUJIEDT ‘8
'suopouny ssauisng
J0 @ouenodwl pue 9|0y
‘qusawadeuew
ysu quawadeuew
|esauagd ‘uondnpoud
‘S924n0SaJ uewny
‘suopelas 21gqnd ‘Surdpueuy
‘Bunaytew ‘Suiseyaund
3009 §,49ydea| ‘uonjeJisiulWpe ‘suoouny
yooqpueH SSaUISNQ JO SPUI 1USJIP p4emuoy Sulod uahe|d yoes Joj uonosuny ssauisng e asooyd
)oog s,JauJseaq 9y :diysinauaidaiiug pue sweo Supjewsleog ay3 Aejd g jo sdnoud ui sisuuea L
san|eA pue s|[13s
joog s,Jausea | ‘s3daouod :diysinauaidasiul (wa)goud) uonsanb 3uiuing e yum paemios swod sdnoio ‘9
san|eA pue s||1s BOpI SS2UISN( B YUM PIA|OS
yoog s, aulea | ‘sydsauod :diysinauaidasiu] 90 ued 1eyl AJlunwwod ay3 ul swajgqoud Ajnuapi sisulea 'S
oed 924n0say san|eA pue s||1s (28pajmouy mau) uonewoul aiow ppe 03 dejy aj241D
)oog s, aulea | ‘sydesuo) :diysinauaidasiu] 1ISIA2J pue aweo unauasdaiiul 10a44ad ayi Aejd sisulea v
2Jedwod 01 salsnpul
1URJ9Ip WoJ) sinauaidesyul oed 924n0say san|eA pue s||1s dey ajqqng-s|gnoq ay3 a1a|dwod pue diysinauaidesiu|
pue sinauaidasiug MalnILIu| yoog s, aulea | ‘sydesuo) :diysinausidasiu] yaueasal %406 ‘diysinauaidasiul yoieasad ssepd Jo %05 K3
sqol pue
seapl ssaulsng d0slinIny uo 3009 §,49ydea| san|eA pue s||1)s S9IpN1s JO ssaulisnq
wus) pJaiyy 109foad yaJeasal op p|nod Sululesn )oog s, aulea | ‘sydesuo) :diysinsuaidasiu] ‘sqol aininy J1ay1 1noge yuiyl 01 dey 93J] 3yl asn sisules ré
)00g s,Jayoea] San|eA pue s||1s diysinauaidasiug
)oog s,JauJea] | ‘sideouo) :diysinauaidasiul uo a3pamouy| Jolid 919|dwod 01 dejA 9J2.1) ISh sisuIed] T
S123rdNs ¥3H1O HLIM
NOLLVYDILNI '8 LNINSSISSY S3ILIAILDV LNJINHOIYNI S324NOS3y AINININOITVY SdVI NOILdI¥OS3a ALIAILY
€ INY3L
SINI3 6 @peJID

9|qe) buluue|d 109foud

Thinking | Connection | Character

Playful Project-based Learning

L



‘ue|d |elpueuy
pue ue|d yuswadeuew ‘ue|d
Sunaeyew ‘uejd uondonpoud
‘ssauisng ayl Aq pasayo
Joed 924n0say 92IAJ3S 40 1onpoud ay) Jo uonejuasaid ayy
joog s,JauJea uondiiosap ‘sishjeue JOMS | 404 931A19s owap 4o 1nposd adArolold e 91ea4d mou sdnoun B2
‘ue|d |elpueuy
pue ue|d Juswadeuew ‘ue|d
Sunsyew ‘uejd uondnpoud
‘ssauisng ay3 Aq paJayo
3oed 924n0say 92IAJ3S 40 1onpoud 3y} Jo
3004 S,J2uJea uondasap ‘sishjeue JOMS BIpI SS2UISNQ UMO JI3Y3 UO SisAjeue-] QS B Op SiauJea €T
‘ueld [eppueuy
pue uejd Juswa3euew ‘ue|d
Suneysew ‘ueld uondnpoud
‘ssauisng ayl Aq paJayo
32ed 924N0S9Y 92IAJ3S 40 10npoud ay3 Jo uoneluasasd pue ued ssauisng
3004 S,J2uJea uonduasap ‘sishjeue |OMS | 0ul 21e4391ul pue |dued Jaad wouy 3oeqpasy s1enjeas sdnolo T
2Jedwod 03 salJIsnpul
1UDJDHIP WOJS Sinduaidesiul 2ed 924N0S?Y ue|d ssauisng e JO 1ew.Joy $J2Y10 91eNn|eAd 01 2LqNnJ e paleaJd Aay) ‘|aued usad
pue sinauaidaijug MalAalu| 3004 S,JouJea pue syusauodwod ‘sydasuo) e 01 uonejuasaid Jiayl Supnoesd pue Suiuue|d Jels sdnolo IT
sydeusn :sonewayien 3oed 924n0say ‘ue|d ssauisng e JO 1ew.oy Jay3asoy suiay3 Sumnd
Sunium H ysi8ug joog s, Jausea] | pue susuodwod ‘s3dasuo) | Je3s pue uejd ssauisng poos e JO SJUSWS|D YdJeasad siauled ‘0T
s9ssauisng uJodiun ssauisng ayi Agq paJayo
Jo salpnis Aujiqiseay Apnas 3oed 924n0say 921AJ35 40 1onpoud 3y Jo
pue yaJeasau yidap-ui og joog s,JauJseaq uondiiosap ‘sishjeue JOMS ssaulsng uasoyd J1ay3 uo Apnis Ajljiqiseay e op siauled ‘6
S123rdNs Y3H1O H1IM
NOLLVYDILNI '8 LNINSSISSY SIILIAILIV LNIWHIIYNI S324NOS3y AININNDOITV SdVI NOILdI¥IS3a ALIAILDV
€ INY3L
SINI3 6 9@pe1d

(penunuod) sjqel 6uiuue|d 109(oid

Thinking | Connection | Character

Playful Project-based Learning

12



3009 S,Jaulea 1uJes| aney Asyl 1eym uo 109|431 s1aulea ‘8T
|eJo/uonejuasald (1ewu04 UaQ s,uodeuq) sadpnl jo |aued e oy ue|d
“TH ys18u3 ssauisnq pue adA1oload ‘eapl ssauisng Jiayl Juasald sdnoso LT
39ed 924N0SAY 23ueQ ‘ewelq My DISNA ‘SJUBWID
3004 S,JouJea 92eds-gavIN yum uoneiuasald Jiayy dn dad sdnoun ‘9T
‘ueld |epueuy
pue ue|d Juswadeuew ‘ue|d
SunayJew ‘uejd uononpoud
‘ssauisng ay1 Aq paJayo
32ed 924N0S3Y 921AJ9S 40 1onpoud ayj Jo é3|qelA 1onpoud ayy si - suiaquisw Ajlunwiwod
3009 S, Jaulea uondiiasap ‘sishjeue |OMS J0 SsJayoea) ‘syuaded wody yoeqpaay [euy Joj yse sdnolo ‘ST
S123rdNs ¥3H1O0 HLIM
NOLLVYDILNI '8 LNINSSISSY S3ILIAILDV LNJINHOIYNI S324NO0S3y AINININOITVY SdVI NOILdI¥OS3a ALIAILY
€ INY3L
SN 6 @peJID

(=)

(penunuod) sjqel 6uiuue|d 109(oid

Thinking | Connection | Character

Playful Project-based Learning

13



INQUIRY-BASED LEARNING

Driving question: Could | be entrepreneurial? Could | become an entrepreneur?

STEP 1: Prior knowledge @

Thinking and sharing what you already know

Purpose of this step: Learner reflects on and shares own knowledge, experiences and perspectives
(stimulating prior knowledge and evaluating baseline knowledge) about the burningissues:

Who am | and where am | going?

What is an entrepreneur; how do I start a business and how do | get funding?
Am | “entrepreneurial” in the broader sense of the word?

Whatis an INTRApreneur and could | become one?

1.1 Learners use the circle map on Worksheet 1 to input their current knowledge/answers to the
questions above. (We will revisit this circle map at the end of the Inquiry-based stage to add in all
the NEW knowledge they have learned.)

1.2 Learnersstart with the tree map on Worksheet 2:

Label the top of the tree map with My future and the next layer of 3 branches with My business
(Entrepreneurship), My job (Employee), My further Education. Ask each learner to take their time,
to think deeply, and add at least 3 options to each branch. These are things they would like to do,
e.g. Employee — Dress maker, Designer, Fashion model. Or Education — Bookkeeping, Teaching,
Sciences. Please see memo at the back of the book.

1.3 Askiflearners would like to discuss their choices with their group or in pairs. Never discourage any
choices. If they made them, they have considered it and probably have the latent talent, skills or
competencies and interest to pursue these ideas. Circulate among groups and make notes for
possible one-on-one discussions.

1.4 If possible, ask learners to take an online aptitude test. (see Resources: 123test.com/Career
Aptitude Tests). If not possible, please see Resource Pack for paper personality test. Any similar
tests are perfect, the aim being that learners get to know themselves a bit better.

Playful Project-based Learning Thinking | Connection | Character
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STEP 2: New knowledge @

Build on what you already know and add new knowledge

Purpose of this step: Learner observes or takes part in something new that is an extension / expansion
of prior knowledge and adds knowledge to the driving question.

2.1 Ask half of the class to research entrepreneurship (My business). They should interview local
community entrepreneurs (or business owners) and get answers to the following questions on
Worksheet 3 (where they can also add their own questions):

e Howand whydid you startyour business?

¢ Haveyoualwaysbeenanentrepreneur?

e Whatare the qualities of agood entrepreneur?

e Whatiftheydon't have these qualities?

e What problem are yousolvingin ourcommunity?

e Howdidyoudecide onyourbusinessidea?

¢ Whatare the challenges of entrepreneurship?

e Whatarethe advantages of beingan entrepreneur?

e Doyouhave amessage for future / starter entrepreneurs?

2.1 Askthe other half of the class to research INTRApreneurship. Please see resources made available
at the end of the book. They should find a company where they can interview the owner/manager
in regards to intrapreneurship in employees. Please answer the following questions (they can also
add their own questions to the list):

e Whatisintrapreneurship?

e Howisitdifferent fromentrepreneurship?

e Whyisitimportant for companies to cultivate intrapreneurship? (3 or more reasons)
e Whatisanexample ofintrapreneurship?

e Whattype of companies welcome intrapreneurship?

Please note, if it is not possible to interview local businessmen / women, learners can listen to
prerecorded interviews (Please see Resource Pack) or follow along with the transcriptions.

STEP 3: Order @

Order and categorise your existing knowledge

Purpose of this step: To order and make sense of information and knowledge that emerged in
Knowledge and New knowledge steps.

3.1 Learners who have done the entrepreneurship research pick a partner from the intrapreneurship
research and they compare their results.

3.2 Learnerscompletethe double bubble map on Worksheet 4 with the outcomes. The double bubble
map is an excellent tool for comparison. There are many similarities to entre- and
intrapreneurship, but also many differences. Please see resources foramemo.

3.3 The point of this is develop entrepreneurial mindset in learners by observing that many of the
same competencies are needed inlife, not only in specific careers.

Playful Project-based Learning Thinking | Connection | Character
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STEP 4: Apply

Apply your knowledge to your context (driving question)

Purpose of this step: To use knowledge to answer the driving questions... Could | be entrepreneurial?
Could I become an entrepreneur?

4.1 Learners now play the Perfect Entrepreneur Game. Each learner chooses a partner. The teacher
sets a timer for 2 minutes. Each gets an opportunity (for 2 minutes) to list as many of their skills,
talents and competencies that would make them a perfect entrepreneur as fast as possible. The
partner takes notes on Worksheet 5. For the next 2-minute session, each learner lists their
personal challenges (e.g. procrastinate) which would NOT make them a great entrepreneur. The
partners make notes.

4.2 Ask for volunteers to come forward, or share in their groups and present each other's skills and
competencies or challenges.

4.3 Startadiscussion on why not all entrepreneurs are perfect, and why we need business partners or
ateam to make up for what we lack, in other words, why itis necessary to build a strong team.

4.4 Revisit Worksheet 1 (circle map) and ask learners to add more to this map. They can use a different
colour pen or pencil toaddinthe NEW knowledge they have gained during this stage.

PROBLEM-BASED LEARNING

STEP 5: Define

Ask lots of questions to help you define your problem

Purpose of this step: Push for clarity on the problem/questions.

5.1 Ask learners to come forward with problems in the community. Write these on a black/white
board or on a big sheet of paper in front of the class. Collect as many problems as possible. They
can besimple and they can be complex. Just keep going.

5.2 Now divide the class into groups of 8 students and ask them to choose a problem from the board
andtocome up with atleast 5 solutionsin their group. They use Worksheet 6 for this purpose.

5.3 Askthe groupsto choose arepresentative to come forward and present some of the solutions.

5.4 Now each group must come up with a burning question from their problem. E.g. How will we
combat loneliness in our older residents in the community? Or How will we get clean drinking
water to all the houses in our community?

Playful Project-based Learning Thinking | Connection | Character
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STEP 6: Explore

Consider different points of view to help you understand more

Purpose of this step: Research phase — whatdo we need to answer the question/solve the problem?

6.1 To answer the burning question from Step 5, learners, in their respective groups, now need to
come up with a business idea to answer the question, or a solution to the problem. The business
idea must be feasible. Ask them to come forward with at least 5 business ideas to solve the
problem. Parkthem for the time beingin Worksheet 7.

6.2 Play the Boat-making game. Please see the rules and resources for the Boat-making game in
Resources. Learners play this game to discover the 8 business functions of a business.

6.3 After unpacking the game in Worksheet 8, ask groups to choose members for each of the business
functions. They are: administration, purchasing, marketing, financing, public relations, human
resources, production, general management, risk management.

STEP 7: Brainstorm %

Brainstorm as many solutions to your problem as possible

Purpose of this step: Discuss and share possible solutions

7.1 Groups now brainstorm the many business ideas and come to a single conclusion. They must
choose only one idea and may find that they change their business idea along the way. It should be
anideathat excites them.

7.2 Learnerscould do a feasibility study (see Resource Pack). The business should be something that is
feasible, doable (a product or service) and which they can see coming to fruition to solve a pressing
problem or need.

7.3 The groups start on researching good business plans. Each member is responsible for his/her
business function as part of the business plan. The general manager or finance manager initiates
the discussion here.

7.4 Groupsalsostart planning to present their initial business ideato their peer panel.

7.5 Eachgroupalsocreatesasimple rubric foragood business plan/presentation on Worksheet 9.

7.6 Theywillneedthisifitistheirturntositinonthe peerpanel.

STEP 8: Present

Present the point of view and options to an audience (practice run for Step 13)

Purpose of this step: Presentingthe possible solutions for iteration/change

Please note: Integration of subjects possible here. English teacher might be able to use this
step.

8.1 Each group presents their business plan to a peer panel. Each member presents his/her part
(business function) of the plan.

8.2 Thepeerpanelusestheirrubric (Worksheet 9) to give positive feedback.

8.3 The peer panel asks questions to each person in turn about his business function, thus iterating
learningin thisregard.
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DESIGN-BASED LEARNING

Apply and make

STEP 9: Evaluate =4/

Evaluate and select your best solution

Purpose of this step: Designthe prototype, come up withanidea — redo /tweak etc. product or service

9.1 Groups evaluate the feedback they got from the peer panel; they decide whether the solution
would be a product or service, and interrogate the best possible offering to the market.

9.2 Theymake changestotheir business plan where necessary.

9.3 Discussaswot-analysis with the learners. All the infois in the Resource list. Give time to each group
to complete a SWOT analysis on their business idea on Worksheet 10.

STEP 10: Prototype =

Make the prototype of your best solution

Purpose of this step: Build or make the prototype based on the design.

10.1 Groups now discuss the making of a prototype product or service demonstration of their business
plan. They dothe planning/design on Worksheet 11.

10.2 They appoint makers/creators and start work on their prototype for a final presentation of their
business plan to real investors (but if not possible, a panel of parents/teachers with business
background).

STEP 11: Feedback @

Speak to experts or the community to get REAL feedback

Purpose of this step: To get expert feedback about possible improvements or design changes

11.1 Groups take their prototype product or service to members of the community, other teachers or
family members for feedback. This step would be ideal for market research. Use Worksheet 12.

11.2 Groups practice their presentation and do final changes on their business plan.

11.3 Open a discussion about Debtors and Creditors. Give learners time to listen to (if an audio
recording can be played) or read the transcription of a bookkeeper explaining the difference to a
small business owner.

Please note - Teachers must still cover the following outside of the project: Consolidation of
activities, recording of cash and credit transactions of a sole trader in the Subsidiary journals,
Credit purchases: Accounting cycle, Effect of transactions on the accounting equation, Creditors
Journal, Recording of payments to the Cash Payment Journal (CPJ), posting to the General
Ledger and Creditors Ledger.
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STEP 12: Integration gg.;

Integration in The MADD Space - present your work using Music, Art, Drama, Dance

Purpose of this step: Toiterate learninginafunway.

12.1 Learners get some time to use MADD elements and add these to their presentation to make an
impact. They can use a rap song or poetry to get their message over, or a song and dance as they
walk up to the presentation. Anything that iterates their learning and adds an element of fun and
entertainment.

12.2 Similarly, one could use this step to create and advertisement, jingle, poem or poster — anything
that can be used to advertise their business.

STEP 13: Present
Public exhibition

Purpose of this step: presentand celebrate the products
13.1 Groups present their business ideas and prototypes of products or services to real investors in
Dragon's Den format.

13.2 Learnersanswer questions fromthe investors about their businessidea.
13.3 On Worksheet 13, learners reflect on their experience of the project.

Assessment rubric

GRADE 9 TERM 3 PROJECT RUBRIC

CAPS alignment: ENTREPRENEURSHIP: FUNCTIONS OF A BUSINESS

Requisite pre-knowledge

The different kind of business functions, administration, purchasing, marketing, financing, public
relations, human resources, production, general management, risk management

Role and importance of business functions

ENTREPRENEURSHIP: BUSINESS PLAN

Concepts, components and format of a business plan

SWOT analysis, description of the product or service offered by the business, production plan, marketing
plan, management plan and financial plan

FINANCIAL LITERACY: DEBTORS, CREDITORS

Consolidation of activities, Recording of cash and credit transactions of a sole trader in the Subsidiary
journals. Credit purchases: Accounting cycle, Effect of transactions on the accounting equation. Creditors
Journal, Recording of payments to the Cash Payment Journal (CPJ), posting to the General Ledger and
Creditors Ledger.
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Assessment rubric (continued)

ITEM

EXCEED EXPECTATIONS
(8-10)

MEETS EXPECTATIONS
(6-7)

ADEQUATE
(4-5)

NOT ACHIEVED
(1-3)

Tree Map with
Entrepreneurship,
Employment and
Education options

Creative imagining and
coherent plan

Understands concept
and applies it well

Understands concept,
not sensible application

Does not understand
concept and has no
creative ideas

Double bubble map
with new knowledge
about entrepreneurship
and intrapreneurship

Filled out full map with
3 similarities and 3
differences each

Filled out map with 2
similarities and 2
differences each

Filled out map with 1
similarity and 1
difference each

Could not map out the
similarities and
differences

Identifying problem that
needs solving in the
community, creative
business ideas

Creative problem
identification and very
creative business
solution

Fair problem
identification and highly
feasible business
solution

Problem identification,
reasonable business
solution

Poor problem
identification,
unimaginative solution

Understanding the 8
business functions, it's
role and importance

Understands role and
importance, and can
recall the 8 business
functions

Understands role and
importance and can
recall 6 of the 8 business
functions

Understands and can
recall 4 to 5 of the 8
business functions

Does not understand
the role and importance
of business functions.
Can hardly recall any.

Concepts, components
and format of a good
business plan

Well-researched the for-
mat of a good business
plan and adapted busi-
ness plan accordingly

Sufficient research on
business plans and good
application

Almost enough research
on business plan format,
application needs
attention

Poor research done and
application not up to
standard

SWOT analysis on
business plan

Creative SWOT analysis
on own business idea

Commended SWOT
analysis on own
business idea

Fair SWOT analysis on
own business idea

Poor SWOT analysis on
own business idea

Physical presentation of
business plan to
investors

Excellent presentation
of business idea,
captured imagination of
audience

Well prepared and
presented business
idea, kept audience
interested

Fair presentation of
business idea.

Audience lost interest at
times

Poor presentation of
business idea. Lost
audience during
presentation

Consolidation of
activities, Recording of
cash and credit

Understands the
concepts very well and
can apply to imagined

Understands the
concepts well and can
apply to imagined

Have a fair idea of the
concepts and can apply
some of it to imagined

Doesn't have a grasp of
the basic concepts and/
or application to

Accounting cycle, Effect
of transactions on the

concepts very well and
can apply to imagined

concepts well and can
apply to imagined

concepts and can apply
some of it to imagined

transactions of a sole scenarios scenarios scenarios imagined scenarios
trader in the Subsidiary unsatisfactory
journals

Credit purchases: Understands the Understands the Have a fair idea of the Doesn't have a grasp of

the basic concepts
and/or application to

Recording of payments
to the Cash Payment
Journal (CPJ), posting to
the General Ledger and
Creditors Ledger.

concepts very well and
can apply to imagined
scenarios

concepts well and can
apply to imagined
scenarios

concepts and can apply
some of it to imagined
scenarios

accounting equation scenarios scenarios scenarios imagined scenarios
unsatisfactory
Creditors Journal, Understands the Understands the Have a fair idea of the Doesn't have a grasp of

the basic concepts
and/or application to
imagined scenarios
unsatisfactory

TOTAL

/100
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