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Dear Teacher

We have come a long way since January 2018 when the National Education Lekgotla announced that
Entrepreneurship in Schools (EiS) was to become a national priority and that a programme should be set up
toinvestigate how to prepare learners with thinking skills for a changing world.

EiS was rebranded as E3, as we felt that learners who were not able or keen to start an enterprise should not
be excluded. Hence E3 was born: Entrepreneurship, Employability and Education for lifelong learning has
become the pathway all learners in our country will follow as they find their place in the economy. Playful
Project-based Learning was the approach chosen as a method teachers would use for the first trial period,
as PPBL has been proven to unlock competencies learners of our century need to thrive in the world after
school. These are very clearlyindicated in the model on the following pages.

Thus, since 2018, E* have been conducting trials in schools using the PPBL method as an approach,
especially for Term 3 where the School-based Assessment is a Project. Thus, your work as a teacher has
been prepared for you (you may, of course, change what does not work for you).

Provided herewith is a Learner's Workbook and a set of Teacher's Project Notes for the School-Based
Assessment (SBA) Task for Term 3, as per the SBA Plan in Section 4 of the CAPS. These documents are
specially created to support you as per the trimmed Annual Teaching Plan (Section 3) for Term 3. You will
also be provided with the resources learners need to complete their projects

The Learner's Workbook and Teacher's Project Notes were created by DBE-E3, our unit at the National
Department of Basic Education, and reviewed by our master trainers, who are leader teachers or district
officials. For those schools that have been part of E? in the past: you will notice that we have added a
number of additional thinking skills to the original model — try to engage learners in these “thinking”
sessions as thisis where their growth lies.

We truly respect your apprehension during this time, and acknowledge your commitment. We
appreciate all your hard work.

Enjoy unlocking play in your classrooms and encouraging a solution-seeking mindset in your learners—and
remember that our learnerslook up to us—solet's walk the talk!

Good luck!
The E*team
N mam 3
. . ENTREPRENEURSHIP
=24 Dbasic education
T=="\| Department Bl EMPLOYABILITY
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Personal rating

Did your entrepreneurial mindset grow whilst managing this project? (1=Poor, 4=Excellent)

Pre-project | Post-project

Character Citizenship I am very committed and involved in various activities
in my community and people regard me as someone
to follow in my circle of influence.

Curiosity | am very curious about everything around me and all
my senses are alerted to possibilities which | always
put into practice.

Resilience When | face challenges | am always excited about
the possibilities and | always get up after | have been
unsuccessful. | am always enthusiastic about what |

7, have learnt in the process.

w

G | Thinking Creativity | always use my imagination to come up with original

E ideas and/or | am always creating new things.

'—

'.'_~'._" Critical thinking | always form judgements based on my ability to

g analyse and evaluate objectively.

(S

Reasoning | always think about things in a logical and sensible
way and | always come up with conclusions easily.

Collaboration | Collaboration | always produce good work/things by working well
with people (individuals or a team).

Communication I am always successful in conveying or sharing ideas or
feelings.

Empathy | have a highly developed ability to understand and
share the feelings of others.

Agency Growth mind-set [ | am always open to new information and am always
willing to change my beliefs, assumptions and actions
as a result.

Motivation | always do what needs to be done without needing to
be influenced by other people or situations. | always
find a reason or the strength to complete a task, even
when it is challenging, without giving up or needing
anyone else to encourage me.

Internal locus of | | am always in control of my life and my work is always

control my own, and it is because of this that | experience
success often. | never blame others or circumstances
for my lack of success.

— Regulation of | always respond to the demands of a situation with

w emotion emotions that are socially tolerable and sufficiently

Pa) flexible, to allow spontaneous or delayed reactions —

= whichever are appropriate.

E Self-efficacy | Tasting success I have always done things successfully enough to give
me “the taste of success” that makes me motivated to
want more, and to believe that | can get it.

Socially relatable | I have always been fortunate to have been exposed

role model to excellent role models that | can relate to and who
make me motivated to want to be like them.

Positive support | I have always been fortunate to have had someone
who has been a positive support to me and who has
encouraged me and seen me as a person.

Solution- Resourceful I always find quick and clever ways to overcome

seeking difficulties and find solutions.

Problem solving | always find solutions to difficult or complex problems.
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About PPBL

Playful Project-based Learning is a learner-centred, teacher-guided teaching method where learners
learn by actively engaging in real world and personally meaningful projects. Playful Project-based
learning connects what learners learn in school to real-world issues, problems, and applications. If
learning mirrors real-life contexts and equips learners with practical and useful skills, we argue that they
are more likely to be interested in and motivated by what they are learning. This includes 21st century
knowledge, work habits and character traits that are critically important to success in today's world.

Playful Project-based Learning is learner centered and teacher guided, allowing for in depth
investigation of atopic. There are three phases to our Playful Project-based Learning approach.

Inquiry-based Learning

Learners are given an open question or problem, they then create and answer their own more focused
guestions, generating conceptual procedural knowledge in the process. At the same time, learners are
developingtheir problem solving and critical thinking skills.

Teachers encourage learners to ask questions, scaffolding them through the investigation process and
moving them beyond general curiosity into the realms of critical thinking and understanding.

Problem-based Learning

Learners work in teams to formulate complex, open problems rooted in the real world, and propose
possible solutions.

Following a student-centred approach, teachers scaffold the development of learners' ability to work
collaboratively, be self-directed, and to think critically, promoting critical thinking skills, communication
skills, and cooperation.

Design-based Learning

The design phase integrates design thinking and the design process in the classroom. This phase is
concerned with how solutions to complex problems might work in practice, in a particular, context.
Learners come up with solutions to complex problems by designing, building, and testing prototypes,
*(A “prototype” is a simple model that lets you test out your idea!) that solve some of the problems
learnersidentified in the problem phase.

Playful Project-based Learning Thinking | Connection | Character



Thinking maps application tips
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These resources have been created by Thinking Schools South Africa at admin@thinkingschools.org.za ]

THINKING MAPS APPLICATION TIPS

When you are Defining...

Key Words used Questions asked Applications
Tell me everything you know | What do you think this word Formative Assessment of what
about this topic, List, Define, | means? What did we learn about | students already know about a
Note the key points, name all | this topic? What are the main topic. This includes misconceptions,
the types (of fractions, issues raised in this video/book? | which you can be aware of.
forces, habitats, plants, What are all the points you want | A starting point to gather all ideas —
animals, qualities, points of to make (or learn) about this firstly your own, and then perhaps
interest) in this topic. topic? What are all the ways of more from peers, video or written
Brainstorm, discuss. getting to this answer/number? material; or pre and post revision.

o _ THE CIRCLE MAP
...then the Thinking Map to use is

Note: You can use the Circle Map to measure A:;:;Z;rendazz:]els ﬁ:’:;‘h';now
growth in your thinking, such as checking and self- outer rectangle:
correcting information that is incorrect and Topic sources,
adding new information in a different colour. experiences,
influences,

i.e., what you know points of view

When you are Describing...

Key Words used Questions asked Applications
Describe feelings, attributes, | How would you describe | Generate rich and original adjectives before
characteristics, properties, this in your own words? | writing — to describe a setting, a character, or
adjectives, qualities. Use What is this really like? situation. Consider the properties of
each of the 5 senses to Which words would you | materials or visuals in Natural Science,
explain how it feels, smells, use to paint a vivid picture| Design and Technology or Art.
sounds, tastes, looks. of it in your mind?

THE BUBBLE MAP
...then the Thinking Map to use is

Adjective Adjective
How you know

Note: The Bubble Map is for adjectives only.

goes here:
. . . . . sources,
It is not a Spider Diagram! (If you are looking Adjective | Subject ' Adjective| - onces,
for a Spider Diagram, either collect main ideas influences,
in a defining Circle Map or main headings in a points of view
e . . Adjecti Adjecti
classifying Tree Map, in which case you can diective | Adjective
also add sub-points under those headings).
Playful Project-based Learning Thinking | Connection | Character



These resources have been created by Thinking Schools South Africa at admin@thinkingschools.org.za

When you are Comparing and Contrasting...

.==tssa

similarities/differences,
distinguish between,
differentiate, what

What do they have in common?
What is unique to only one of
them?

Key Words used Questions asked Applications
Compare/contrast, What are the similarities and Compare and contrast characters in a
discuss differences between A and B? book/film, two shapes, methodologies,

countries, time periods, formulae,
technologies, types of plant or animal.
Clarifying identifying properties that

enhance understanding of forms,
functions, applications and meanings.

What distinguishing features help
you identify them from each other?

things/concepts have
in common or not.

...then the Thinking Map to use is THE DOUBLE BUBBLE MAP

Difference Similarity Difference
Note: Be careful to connect the lines to the
rights places, based on the properties that link
or differentiate A and B. Use the most striking Difference A Similarity B Difference
or meaningful similarities and differences
without mechanistically mirroring them (e.g.
tall and short may be less distinguishing than Difference Similarity Difference

that A is gangly and B is well-dressed). A and B
can have different numbers of differences.

When you are Classifying...

Applications
Making notes or summaries in any content
area — students think about the category
headings and the details of what they learn.
Categorising information from a Circle Map
in preparation for writing about a topic or

Questions asked
How might you group the main ideas,
supporting ideas and details in this
topic? What are the key headings in
this unit of work/project/talk/essay?
Can you sort all the information you

Key Words used
Classify, sort,
group,
categorise, give
related detail,
types of, kinds

of, list and have gathered into key concepts? giving an oral presentation.
elaborate, What important details do you want Collecting information under predetermined
taxonomy to add under each heading? headings whilst reading a text.

THE TREE MAP
...then the Thinking Map to use is

Category Name

Note: Be careful to draw the Tree Map exactly

as structured here.

Sub-Category Sub-Category Sub-Category

You can use the Tree Map to give students an

. . . . Detail Detail Detail
overview of a subject, to see what is coming up - - -
. .. . Detail Detail Detail

and how units of work fit in. It is also extremely - - -
Detail Detail Detail

useful for revision.

Playful Project-based Learning Thinking | Connection | Character
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When you are Sequencing...

Key Words used

Questions asked

Applications

Sequence, map the stepsin
this project, put in order,
order, recount/re-tell, what
happens next, cycles,
patterns, processes, change,
solve multi-step problems

What is the process/project you
are sequencing? What is the step-
by-step sequence of events in the
process/project? What are the
sub-stages? Is each step in the
right order?

Mapping a sequenced step-by-step
project in PPBL. Life Cycles and
processes in Natural Science/Social
Science. Time lines in history.
Planning the sequence of a story for
writing/recording the sequence of a
story. Recording a thought process,
such as in problem solving.

...then the Thinking Map to use is

Note: Make sure that the Flow Map has arrows

showing the order of events/stages. For life

cycles it becomes a circle.

Stage 1

General Note: Whilst it is vital to apply the
Thinking Maps with the elements of each map

exactly as they were designed, please don’t

squeeze student thinking to the size or number
of circles or blocks. Freehand maps that are corrected as they develop, capture more expansive thinking!

THE FLOW MAP

Stage 2 Stage 3

Sub-stages can be added if required (optional)

Playful Project-based Learning
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Welcome @

Welcome to the grade 4 project for term 3. South Africans get to celebrate Heritage Day on 24
September, which is in term 3, so this is the ideal time for this project. Although we have this wonderful
day to celebrate our rainbow heritage, there is still a level of ignorance, distrust and fear between
different cultural groups, which can lead to rejection and anger. In this project, we focus on the burning
issue of alack of cultural pride and identity. Learners will showcase and celebrate traditional and cultural
foods through a recipe book or poster and create a specific menu to celebrate Heritage Day. The aim of
the project is to improve cultural awareness in the school by celebrating different cultures through
sharing our favourite foods.

ATP CAPS alignment

CAPS ATP 2021

Week 2 Social responsibility

e Cultures and moral lessons: - Cultural groups in South Africa. (Cultural food with nutritional value and
which will boostimmune system)

e Weekly reading by learners: reading for enjoyment - Reading about moral lessons found in narratives
of different cultures.

Week 3 Social responsibility

e Menusfrom different culturesin South Africa.

e Weeklyreading by learners: reading for enjoyment.

e Readingabout morallessons found in narratives of different cultures.

Week 4 Social responsibility

e Morallessons selected from the narratives of cultural groups in South Africa.
e Weeklyreadingbylearners: reading for enjoyment.

e Readingabout moral lessons found in narratives of different cultures.

Playful Project-based Learning Thinking | Connection | Character



H ‘paysiignd aq
PING2 S}00g 2yl 242YM
Aepiayview ¢ apeib
JAlgulasse - 1U2sald

angnd
ay1 011uasaud 1N3S3Hd
PUD UoIgIYXa
2iGnad & pioH

s)elay|
pue
131=2d

22Usipno

uod ayy i

aelz]|
pue
10315y

£l

uo 03 sugiide
pun MsiA Jo

JUSLIUNALD
1NoAd 0 aBpajmouy
4noA Ajddy

DONIATDdY

HUOS pLE LIEIP ‘20URP SOPN|oU]

1B41 119ApE AL B BU
10} Yooq adoal 1o

SI2UD
PuwLIqg Uy
2ISN Buisn yiom
anoA juasaad —
500dS5 JaVIN 8UL

10 mzmimo HUIYL Ued siauleaT]

DONIAddV

's1aad 1oyl wodl
yoeqpasy ulet pue
seap| Bujuiiolsulelq
JiIgya wasald sdnoan

Fzm_mmw_n_o

D

DNIAddV

"8In3no

1IN0 10 pnoJid a4e am, Jo 31do] ay1 01

aouep 1o Buos ‘uaod e Buieald Agq

‘uojisanb BulAlLP 243 03 JUied| aney
Aayy 1eym Aldde uayi sisulean)

Alddyv,

112242 a|dwiexa
Y1 Bupowoud

J1vdOaLNI

01 APUNLWILWIoD au1
10 sLsdxa 0] ybads

si@150d/5x00q adidal
J1247 10} LWIOISU B S1aUUEd)|
3] Ued seapl 1IBYAA |0y IS
ay1 Ul apud [eanyna aacid )
o] papualUl 5| yoog adidal ay |

upo naA so wisjqoud NdOLSNIVag

4noA 07 suoinjes
AUbDW sp wisoisunlg

Maeqpas) a1eudoidde
Buluoiloy Ajluie) pue spualy
w04} sia1sodfsyoodq 4oyl
U0 YOBg P22 4295 Slaulea

Ho0gpesy Tvde 196 MoOvY9a334

ue|d J21s0d Jo ue|d
1B} 2y1 Buisn J2150dM00q
ad1oaJ 1oyl 21easo
01 21kI0ge|[02 Slaules

uonjos
1584 JnoA jo sdQaj0.
LAAC JROA 33D

%_n_\rFO%Ow_n_

221A195 10 10Npoid 2318 Xeam)/ opal — espl ue Yyum dn swod ‘edAjojoid ayi ubisaq :sseyd ubisaqg

12 ¥o0g ad1pal /1:1sod e Bulop
alom A2yl Jl apn|aul o1 Juepodudl
ag 1yBiW 1eyam pue pajeys aq ued
sad|oal 1eY3 sAen alo|dxa slaulea]

O puDysiapun
0] MaJA JO Sutod Elelogche

JUDIBLIE QYT JOPISUOD)

[ooy2s ay3 Ul aplid (1NN JO [9A3] 9Y3 aroidll ued Aoyl moy 210|dxa siaules] Bseyd Wajgold

d¥IW 331 e Buish juieal Aayl
LUOIIEWJOLUI MBU DU ||E aslioba1ed
Slaulean 'sse|o 1oyl Ul salnyjna
1UaJalllp @Y1 INoge aloW 1IN0
pul) 01 J8Y10 YDBS MEIAISIUI SIBUIEST

abpajrowy bunsixe ncA  H3AH0
8511063102 PUD JSRIO

A1075 5143 Ul pasiel suonsanb
|EININD UIELW 8Y] INOCE UOISSNISIP
SSE(0 B AQ pamo||0) ‘2Bpajrmouy
MBU S32NPoJ1Ul 1.yl A101S B peay

abpapmons mau 1DOITMONMA
PR PURMEUY AN
Apoain nod
10y Lo Buipjing

Sa1n}Nd Jaylo 1o} 10adsal pue splid |ein3 N2 Bulaey Jo souepodudl ay3 pue aunjnDd jo 3dsouod syl Bunojdxg :aseyd Alinbuj

ayl jo ublssp
pue 1us1u0d 8y}
SIEN|EAS2 UED S12UIES|
Nv1d 4315Cd pue
N¥d 114 & Buisn

gx

Bujuiea

paseq
ubisag

SUQIINOS 153G
noA 1oafos
puR a10n0A7

apld |einynd Jo as5uUas 8yl
aacudwil djsy pInos spooy) (24N no
|euciipel Jo) sadinal Buleys
MOy ssnosip siaulea] ‘KiobBeied
poo4 [BUCn|PEL] 341 UO SNO0)
PUE dV¥IN 3341 241l 1 »oed Jalay
wiajgoid inaf
auiyep nof diay o1
sU0IIS3ND JO S10) HSY

BujuieaT

paseg
wajqoid

INI43d

JdNLIND noge
MO Apeadie Aoyl ey
IUAWND0OP SIaUIEI)
d¥IW 31D4ID e Buisn

Buluiean

paseg
Aunbuj

-

Moy Appsdo
noA 104
1NOgo ULl

J0dTTMONM

apuid |eanynd Buidojana :109foid unoy apeln

Thinking | Connection | Character

Playful Project-based Learning

10



*si9ad

1v4 ys8ug | -suonsanb mainai uaad umo J19Y} WO oeqpasy 198 pue uoissas Sujwiolsulelq 9yl wol)
TH ysi8u3 | 419yl 19N41SU0D UeD SIduJesT 3OOQMIOM S, Jaulea PET SPOM i€ W) seapl J19y3 uasaud [|im dnoud yoea ‘dais siyl ul :1NISIHd '8

'JO JuUIy3 ued

1v4 sa8en8ueq ‘wJ03lsulelq 9yl aiell|1oey Aay3 Aem Jay1o Aue Jo ua3sod “jooq adidau e ul o1 sadidad
7H sa8en8ueq ued dejy Supjuiyyl s v 3OOQMIOM S, Jaulea pe‘z Pam g wual | J19yl Sunuasaud Jo sAem wuoisulelq siaudea (ANYOLSNIVYEE L

‘aJojdxa '239 )00(q adida4 4s1sod e Suiop

0} siauJies| Joj Aejdsip 2J9m Aaya Ji apnjoul 01 Juenodwi 3 1YSiw 1eym pue paseys

1v4 sa8en8ueq e 3)ew ued noA pue syooq 90 ued sad|daJs sSAem JuaJa4Ip aY3 YoJeasad osje Aay "ainynd
1H so8en8ueq | adidaJs uj Sulug ued s1aydea| 3OOQ)IOMN S, Jaulea PET SPOM i€ W) J19Y} wouj sadidal 199]|02 pue aJo|dxa SiauJea] :3YO1dX3 ‘9

‘|ooyas ay3 ul aplid |ean}nd O asuas

9yl anosdwi djay pjnod spooy |edn3jnd |euolipeJy Joj sadidal

1v4 se8en8ueq Sulieys moy ssnasip siauJea| ‘Alo3a1ed pooy jeuoniped)
7H sa8en8ueq 3O00JOMN S,J2uJed Pe‘T PaMm i wudl | 9yl uo Suisndoy pue dyIA 3341 Y3 03 Xdeq 3uliiaay :INI43a ‘S

‘suopejuasald ,’24n3|n2 Jno jo pnoud aJe 9\,

1v4 se8enduen 91 404 151132942 M3IASI 21do1 ay3 yum aouep Jo 3uos ‘waod e Suneaud Ag uonsanb
H sa8en3ueq J99d e 91890 Ued SsJauIed 3OOQMIOM\ S, Jaulea HIET POM 1€ WIS SuiAlIp 3y 01 1ules| aAey Asyl 1eym Ajdde sisuies :A1ddV 27

‘dew 9341 e 3uISn UOLIEWJIOUI MAU 3y} ||

1v4 saden8ueq ‘suopisanb malAIa1uUl UMO 9511039182 SJI2UJBIT "SSB|D JI9Y] Ul S9UN1ND 1UIBHIP Syl Inoge
TH so8enduen J19Y3 918342 Ued SI9uUJed 3O0OJOMN S,J2uled PIET POM 1€ WL 9JOW INO puy 01 J9YI0 Yoed MIIAIDIUI SIduUJIedT :YIAY0 ‘€

‘A101s ay3 ul pasies suonsanb |eanynd

1v4 se8enduen T 924n0s3Y S,4aydoea] ulew ay3 IN0ge UoIssnIsIp ssejd e Aq pamo||o} ‘@3pajmouy
1H sa8en8ueq ‘pasnewelp aq ued Alois 300QgJOAN S, Jaulea BET SPIM 1€ W) M3U $32npoJul 3ey3 Alois e peay :3903IMONYN MIN rd

J91BM JO S924N0S

1v4 se8enduen pue sasn ‘@auepodwi ay3 1noge agpajmoud| Jolud aieys Asyi
TH so8enduen 3 00Qg)40AN S,Joulea PET SNPaM g wug) | ausym swes olerod\d 104 Aejd sisules “3DAITMON HOIYd ‘T

S103rdNs Y3H1O0 H1IM
NOLLVYDILNI '8 LNINSSISSY SAILIAILDV LNINHOIYENI SID2UNOSIY LININNDITV SdVI NOILdI¥DS3a ALIAILDV
€ NY3L

SIS 311 1 dpeID
9|qe) buluue|d 109foud

Thinking | Connection | Character

Playful Project-based Learning

L



1v4 sa8endueq

1H se8en3ue 3OOQJOAN S,JuJea] PIET SNPIM g wid) 's109(0.d 2y} 9140230 pue Juasaid siauleaT :INISIYd €T

1v4 se8en8ueq ‘309(oud |euy
1H se8ensue )OOQJOAN S,J9uJea] PIET SPaM g WUSL | 3yl Syew pue ydeqpas) oyl 91eiSeiul SIaudea INOILYYDILNI Tt

“oeqpasy ‘30npoud

1v4 se8en3ue 9ALINJISUOD SSNISIP |euy 419yl ojul 1l 91e4393ul pue Ajlwe) pue spualLly wody
7H se8ensue 0} awn poo3 e si siy| YOOQOAA S,JouJes] PIET SNPIM g wus) sue|d adAj0104d J19y3 UO YoeqPaS) 198 SsisuIeaT (HNDVYEdITd IT

*sul *309loud

1v4 sa8en8ueq | -}29yd 9ALBWIO) SWOS Op 0} J19y3 jo adAroroud e 91eaud pue ued 03 siauue|d 109(oud asn
1H se8en3ueq | Aem poo3d e aJe sisuue|d ay| )OOQJON S,JouJes BIET SNPIM g wus) [lIM SJaulea| “d1gnJ JuawWssasse ayl Aq papinD :3dA10L0Yd ‘0T

v4 se8en8ueq | -auay s|ps Supjew-uoisioap ‘sad12au J19y3 Juasald |[Im
7H sa8en8ue ul Sulig 03 Juem Aew nop 300040 S,J3uJesa pETsPam g wual [ Asyl moy 1noge a210yd |euy B )W ||IMm siauleaT 13 IVNTVAI ‘6

S103rdNs Y3H1O0 H1IM
NOLLVYDILNI '8 LNINSSISSY SAILIAILDV LNINHOIYENI SID2UNOSIY AINJIWNODITV SdVI NOILdI¥DS3a ALIAILDV
€ INY3L

SIIDIS 311 ¥ 9pesD
(penunuod) sjqel 6uiuue|d 109(oid

Thinking | Connection | Character

Playful Project-based Learning

12



Driving question: What does culture mean and why is it important?

STEP 1: Prior knowledge

Thinking and sharing what you already know

INQUIRY-BASED LEARNING @
&

Purpose of this step: Using a CIRCLE MAP, learners discuss, share and document what they already know
about CULTURE.

We often use the word 'culture' but does this word have the same meaning for everyone? When
exploring cultural identity, a useful place to startis by creating a common definition of the word 'culture'
whichiswhere this project will start.

Arrange the classinto small groups of between 4 to 6 learners per group.

Ask each group tovotein a presenter who will share the group'sideas to the class.

Ask learnersto turnto Worksheet 1: The Cultural Circle Thinking Map.

In their groups, learners discuss and share what the word 'culture' means to them. Each learner

writes down all the ideas and thoughts onto their own circle maps.

After the discussion, the presenters share their group's ideas with the class.

6. Draw a circle map on the board (or create one using a big chart or page) and note the group's ideas
until each presentation is complete and you have a beautiful big Cultural Circle Thinking Map
displaying all of your learners' prior knowledge.

7.  After the presentations, together with the learners, try to create a definition of the word 'culture'

by answering the question: “Culture means...”. The definition may be longer than one sentence.

PwnNpE

o

Please note, because this activity draws out what learners already know, it is useful as a
baseline evaluation, helping you see gaps and guiding ongoing teaching and learning.

STEP 2: New knowledge @

Build on what you already know and add new knowledge

Purpose of this step: Read a story that introduces new knowledge, followed by a class discussion about
the main cultural questions raised in this story.

8.  Oncethelearnershave started thinking about culture, it's time to bring in some new knowledge.

9. Explain to learners that you will read a story about culture and then discuss what they learnt from
the story. Then read (or ask a volunteer) the story called, ‘Go Away Girl’ which is in your resource
pack.

10. Afterthestory, guide adiscussion using open-ended questions such as:

e Whydoyouthinkthe grade 4s were scared or suspicious of Aamiina?
e |sAamiinadifferenttoyou?

e Howdoyouthink Aamiina felt atthe new school?

e Doyouthinkthis type of situation happensalot?

e Doyouthinkthistype of situation has even happenedinyour school?
e Whatdidyoulearnfrom this story?

e Howdoyouthink Aamiina was made to feel about her culture?

Playful Project-based Learning Thinking | Connection | Character
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STEP 3: Order @

Order and categorise your existing knowledge

Purpose of this step: Learnersinterview each other to find out more about the different culturesin their
class. Learners categorise all the new information they learnt usinga TREE MAP.

11. In this part of the project, learners will interview each other to learn more about the variety of
culturesintheclass.

12. Arrange learners into pairs for the interviews. A fun way to do this it to put all their names into a
bag. Pull out two names at a time to make a pair. This means all learners will be included and the
processis fair.

13. Referlearners to Worksheet 2: Cultural Conversations. Learners interview each other and record
their answers on the worksheet. Single word answers are enough as this is more of a listening and
learning than a writing activity.

14. Walk around the classroom, observing learners' interactions and listening to some of their
answers. Thisis a good time to offer scaffolding (extra support) to learners who need it.

15. Listening to what they are saying and seeing what they are writing down will give you useful
formative information and help you evaluate their understanding.

16. Once the interviews are done, create a Tree Thinking Map on the board (or create one using a big
chartor page) suchasthe oneinthe Learners Workbook.

17. Referlearnersto Worksheet 3: Tree Thinking Map: Organising our cultural information. Together
with learners, fill in these thinking maps to categorise all the knowledge they learnt from their
interviews. Encourage learnersto use different colours for each category.

STEP 4: Apply

Apply your knowledge to your context (driving question)

Purpose of this step: Learners apply what they have learnt to the driving question, by creating a poem,
song or dance with the topic, ‘We are proud of our culture’.

18. In the final step of the Inquiry-based learning phase of the project, learners need to apply what
they have learnt to their driving question. For this step, learners will use what they have learnt
about culturesintheclass.

19. Ingroups, learners needto create ashort poem orasongcalled, “We are proud of our culture.” The
oral presentations can be accompanied by a dance or any type of rhythmic movement.

20. To end off this phase, refer learners to Worksheet 4: The what and the why of my learning. Read
the instruction to make sure everyone understands what to do. This can be done at home where
learners will have more time to think and reflect on the 'what'and the 'why' of their learning.

Playful Project-based Learning Thinking | Connection | Character

14



Driving question: How can we improve cultural pride in our school?

STEP 5: Define

Ask lots of questions to help you define your problem

PROBLEM-BASED LEARNING

Purpose of this step: Referring back to the TREE MAP and focusing on the Traditional Food Category,
learners discuss how sharing recipes for traditional cultural foods could help improve the sense of
cultural pridein the school.

21.

22.
23.
24,
25.
26.

27.

STEP 6: Explore

Consider different points of view to help you understand more

In the Inquiry-based Learning phase, learners explored the concept of culture —they learnt about
the various cultural groups in class and reflected on the importance of having cultural pride and
respect for other cultures.

In this phase, Problem-based learning, learners will explore how they can improve the level of
cultural pride in the school.

Refer learners back to Worksheet 3: Tree Thinking Map: Organising our cultural information and
focus onthetraditional food category.

Share atraditional food from your own culture with your learners. Explain wheniitis eaten, why itis
eatenand how eating this food makes you feel. Show the recipe if possible.

Then, refer learners to Worksheet 5: Celebrating culture through food and Worksheet 6:
Celebrating South African foods. Give learners time to read, discuss and absorb the information.
Learners now need to be grouped strategically: they can choose to work in single-culture or
multicultural groups.

In their groups, give learners time to discuss how they think sharing recipes for traditional cultural
food could help improve the sense of cultural pride in the school. They can also start thinking
about the best way to share recipes i.e., in a book or a poster as well as what kinds of food they
would choose for a heritage day menu.

Purpose of this step: Learners explore and collect recipes from their culture. They also research the
different ways recipes can be shared and what might be important to include if they were making a
poster, recipe book etc.

In this step, learners will explore and collect cultural recipes by asking people in their families and the
wider community. They will also research how recipes can be shared and what isimportant to include in
arecipe book or poster. Here are some ideas to guide them through their exploration:

Gothrough recipe books athome

Look at recipesin magazines or newspapers

Listen to a parent/caregiver explaining or making a recipe
Search for recipe books online

Explore different ways recipes are shared

Playful Project-based Learning Thinking | Connection | Character
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STEP 7: Brainstorm %

Brainstorm as many solutions to your problem as possible

Purpose of this step: Learners brainstorm ways of presenting their recipesi.e., in a recipe book, poster
orany other way they can think of.

28. Usingtheinformation they learntin the exploration stage, learners now brainstorm ideas for how
they want to share cultural recipes. Remind learners that the purpose of the project is to improve
cultural pridein the school.

STEP 8: Present

Present the point of view and options to an audience

Purpose of this step: Inthisstep, each group will present their ideas from the brainstorming session and
getfeedback from their peers.

29. Each group will present their ideas from the brainstorming session and get feedback from their
peers.

30. Refer learners to Worksheet 7: Peer evaluation feedback form. After each group has presented
theiridea, the rest of the class uses the criteria on the feedback form to guide their feedback. This
will encourage some critical thinking and help learners give useful feedback.

Playful Project-based Learning Thinking | Connection | Character
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DESIGN-BASED LEARNING

Driving question: How will we make and present our project?

STEP 9: Evaluate

Evaluate and select your best solution

Purpose of this step: Learners will make afinal choice about how they will present their recipes.

31. Ingroups, learners evaluate the feedback from their peers and make a final decision about how
they will present their cultural recipes —which will become the project for assessment.

STEP 10: Prototype =

®
Make the prototype of your best solution

Purpose of this step: Guided by the assessment rubric, learners will use project planners to plan and
create a prototype of their project.

32. Begin this step by referring learners to Worksheet 9: Project assessment rubric in their
workbooks. Thisis the rubric that will be used to assess the final project. Go through the criteria so
that learners know exactly what is required of them. Having the end objective in mind will make
their planning easier and more focused.

33. Please emphasize that, along with the recipes, they need to create a menu of foods they would
love to eat at a Heritage Day feast.

34. Then, refer learners to Worksheet 8: Project planners. Included is a flat plan which is a very useful
toolfor designing any book. On their flat plans, learners can decide:

e Whatto putonthefrontandbackcovers

e Wheretoplacetherecipesand pictures

e Howmany pagesare needed

e Wherethe Heritage Day menu will be placed

35. Thereis also a project planner where they can sketch the placement for information on a poster.
These plans should be done in pencil so that learners can erase and make changes to the design.
The actual project will be made based on this plan, so learners must not rush this process.

STEP 11: Feedback @

Speak to experts or the community to get REAL feedback

Purpose of this step: Learners get feedback on their prototype plans from friends and family and
integrateitinto their final product.

36. Encourage learners to share their prototype plans with friends or family to make sure they have
not left anything out, or to get more ideas on how to make the recipe books or posters even better.
37. Anysuggestionscanbeaddedtothe bookif group members agree.

Playful Project-based Learning Thinking | Connection | Character
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STEP 12: Integration

Integration in The MADD Space - present your work using Music, Art, Drama, Dance

Purpose of this step: Learnersintegrate the feedback and make the final project.

38. This is the end result of a process of discussing, sharing, collecting, evaluating, comparing,
collaborating, selecting and iterating. They are now ready to complete their project.

STEP 13: Present
Public exhibition

Purpose of this step: To presentand celebrate the projects.

39. Thisisthe bigmomentthatyouwould have announced at the launch of the project.

40. The publicexhibition needsto be areal celebration where many people get to see the recipe books
or posters.

41. Learnersneedtobe preparedtoexplainand answer questions about their projects.

Here are some ideas:

e Create a public exhibition and presentation at, for example, an assembly. If possible, invite parents
and people from the community to the event.

e Integrate the recipe book project with the grade 7 market day and have the grade 4s set up a stand
where people can view and/or buy the books.

e Showcase the Heritage Day celebration — parents or community members who have food outlets can
help supply some of the dishes for learners to share and celebrate.

End-of-project reflection

Totie up the project and consolidate learning, each learner needs to complete Worksheet 10: Reflecting
onthe project.

Playful Project-based Learning Thinking | Connection | Character
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Assessment rubric

CRITERIA

5

a

3

2

1

Project showcases 5
cultural recipes including
ingredients and method
and pictures.

5 recipes
showcased on
project.

4 recipes
showcased on
project.

3 recipes
showcased on
project.

2 recipes
showcased on
project.

1 to no full recipes
showcased on
project.

Project contains a cultural
menu to celebrate a
heritage day celebration.

Rich and detailed
menu of culturally
specific foods
included.

Good menu
included.
Culturally specific
and links well to
Heritage Day.

Adequate menu
included but lacks
detail and not
each dish is
culturally specific.

Minimal menu
included —1to 2
dishes only.

No menu
included.

Projects are presented in a
creative and eye-catching

Excellent effort
taken and learners

Good. Learners
have made an

Adequate
presentation, but

Projects are
untidy and poorly

Project lacks
imagination and

purpose of the
project and the
information
contained in the
project.

explanation of the
process.

the group have a
good grasp of the
process.

information.
Description of
process is
adequate.

using cultural designs and have included a effort tp present a | may have been planned and does not include
pictures. lot of eye-catching | project that looks | rushed. Learners contain minimal any additional
detail. good and they are | are aware that design and design or pictures.
proud of. there is room for illustration. Project may not
improvement. be finished.
Learners in the group can All group Most group At least half the Fewer than half of | No group
answer questions about members can members can group member the group can members can
their projects and describe | answer questions | respond to can answer answer questions | answer questions
the process. in detail about the | questions and give | questions in some | but responses lack | about their
process and a detailed detail and most of | detailed project and

explanation about
the process is
vague.

The project's objective, to
improve cultural awareness
and pride, was achieved.

Excellent
production and
objective clearly
understood and
achieved. Much
iteration in
evidence and the

Good project
which was done
with care and
pride. Project
objective
achieved.

Project does not
convey the
objective, without
explanation from
the group
members. Effort
evident but more

The project
objective is
understood but
the content of the
project need
improvement to
convey the

Objective not
achieved. The
messaging about
improving cultural
identity and pride
is lost. Learners
did not integrate

best possible detail needed. message. More feedback to
project was iteration was improve their
produced. needed. project.

TOTAL SCORE /30
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