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UNIT ONE

Introduction

The Learning Through Play Initiative brings fun, creative
learning into the classroom, enhancing and enriching the
CAPS curriculum and livening up the teaching day with
happy smiles & laughter from teachers and learners!

In this training course, we explore playful learning, facilitate discussions and co-
create fun techniques & activities for teaching. Itis hoped to encourage, support
and enable teachers to positively impact learner performance by playing with
concrete manipulatives, specifically Six Bricks, for this initiative.

We will be relying on your contribution and commitment to the workshop in
order to implement the Learning Through Play ideas, to ensure that teaching and
learning is lively, effective and has the possibility to transform educational
outcomes.

This Course, Teacher Workbook and Activity Flip Cards aim to help you, the
teacher, plan and integrate the Six Bricks tool and play-based learning into your
daily teaching, ultimately to benefit both teacher & learner.

Each time you learn something new, unique possibilities you were not previously
aware of open up before you and as a result, you are changed. This is knowledge.
When you have knowledge, you no longer see things the way they are, but the
way you are. This is the process of learning. The more you learn, the more you
make new synaptic connections in your brain. In order to remember what you
have learned, you have to maintain those connections by repetition, reviewing or
reflecting upon that learning.

Remember that the purpose of Gr R is to develop the total child. Maintain this
focus in all your teaching and learning. The fully functional classroom needs to
provide an exciting environment in which to learn and there should be a well-
balanced, progressive and meaningful daily programme with suitable themes &
activities to enhance the young child’s holistic development.

Developing the critical foundations of learning - curiosity, creativity, self-
regulation & playfulness - at an early age can be achieved through play. Fun-filled
activities with the Six Bricks aim to support the addressing of these foundational
developmental areas of the child and to encourage the acquisition of life-long
learning skills such as executive function and breadth of skills.
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Summary of the Gr R Curriculum

A play-based learning programme has the potential to strengthen teaching
practice and the way in which children learn.

The Gr R curriculum should aim to develop these Cognitive Skills & Knowledge:

Basic Mathematical concepts, e.g. more, less, same amount (equal), simple
measurement & time concepts.

A number concept of not more than ten, by using numbers up to ten correctly
in daily activities and concrete experiences.

An understanding of position in space by using concepts, e.g. in front, behind,
on top, under, left & right correctly.

Basic & concrete knowledge of scientific concepts, e.g. observing, predicting,
classifying & comparing and the ability to use these in science activities.
Basic knowledge of transmittable diseases in their immediate environment.
The ability to think creatively & to solve problems independently through a
variety of creative activities.

The Gr R curriculum should aim to develop these Language Skills & Knowledge:

An ability to easily communicate in the home language.

To use the home language to reason and to obtain knowledge.

Exposure to an additional language that should preferably be English.
Promote knowledge & comprehension of about 200 everyday words.

An understanding of the whole language approach principles to reading &
writing experienced in a print-rich environment.

The Gr R curriculum should aim to develop these Social Skills & Knowledge:

The ability to have healthy relationships with peers.

Understanding the right to say no to any form of abuse by others.

The ability to communicate and listen in a group situation by considering the
rights of others.

Developing an appreciation for the cultures of peers through exposure to
relevant stories, songs & rhymes.

Appreciation & respect for authority in their daily lives.

The Gr R curriculum should aim to develop these Emotional Skills & Knowledge:

Suitable development of how children view and feel about themselves (self-
concept) & self-confidence needed in the greater primary school
environment.
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Appropriate control over emotions and the ability to express them in a socially
acceptable way.

The ability to take responsibility for completing activities in the Gr R class;
understand that play is their work.

To start appreciating good literature & art through exposure to suitable
children’s books & excellent teaching resources.

To have a positive attitude towards reading and develop a love for reading as
a source of information and recreation.

To have a positive attitude towards learning & to understand the importance
of learning, to start the child on the path to lifelong learning.

The Gr R curriculum should aim to develop these Physical Skills & Knowledge:

The gross motor skills need to be developed to a level that can be expected of
a young child of 5/ 6 years old.

This forms the basis of formal learning and is accomplished by providing
sufficient gross motor play opportunities during free play and physical
education periods.

Fine motor skills must be developed by providing sufficient opportunities to
practise them on a daily basis — educational games & art activities.

The perceptual skills needed for emergent reading, writing & spelling must be
developed through suitable games and daily concrete activities where
children manipulate objects.

Activities completed in the workbook are NOT CONCRETE!

To gain the knowledge & skills to be independent and perform basic daily
physical activities like getting dressed, brushing teeth, washing hands, toilet
routines, eating with utensils.

An understanding of his/her own responsibility for personal hygiene.
Knowing the basic safety rules in the classroom and home environment.

The Gr R curriculum should aim to develop these Moral Skills & Knowledge:

Knowing & appreciating the values and norms of the community.

Respecting the needs of all people, irrespective of age, gender, ability or
culture.

An appreciation and respect for personal religion beliefs & those of peers in
the classroom.

Moral development is an important skill to be encouraged with story time and
religious instruction.
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School Readiness vs Learning Readiness

There are different perceptions of school readiness, but the one thing common
to all the views, is the emphasis on the vital role of parents and other adults in
the child’s development. The idea of school readiness was defined as a broad
term that included school, social & emotional maturity:

Maturity cannot be forced but school readiness can be enhanced by helping the
learner to use his/her senses as effectively as possible and by providing a wide
variety of concrete experiences. A child is therefore ready for school when he/she
can meet the formal demands of school. (Grové 1977)

This definition emphasises the demands of the school and not the possibilities of
the learner —school readiness is seen as a fixed state. According to this definition,
learners are divided into 2 groups —the “ready” group and the “not ready group”.
An alternative perspective considers the child’s development and focuses on
learning readiness rather than school readiness.

Learning readiness could be determined by:

e The child’s ability to concentrate and pay attention (depends also on the
activity).

e The child’s own motivation to learn — influenced by parents and other
environmental factors.

e Health —a healthy child has more energy and learns more easily.

e Emotional maturity —an emotionally stable child is more capable of learning.

e Intellectual ability —some will learn more easily than others.

e The environment in which the child grows up will influence the child’s
readiness to learn.

A child is always ready to learn new skills, knowledge or behaviour. Itisthe adult’s
job to ensure that the child is provided with a safe environment and
developmentally appropriate activities and learning opportunities.

The teacher in the Gr R class needs to play an active part in encouraging
development and should create an environment full of challenging activities,
starting with what the child can do at the time. Through play, help the child to
develop fully so that at the end of the Gr R year, he/she is able to learn, know, do
& feel what a 6 / 7-year-old child should be capable of achieving.
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Your role as a Gr R Teacher is critical for those
learners who may have developmental delays or No one can ever
barriers to learning. Early identification of this is teach us anyfhing,
the first step to overcoming them. Depending on .
the severity of the barrier, the Gr R Teacher can in school or
help the learner with additional activities in life' that we‘\‘\. .
(concrete & movement!) or if necessary & y
possible, refer the child for specialist help. The are not ready
focus during the Gr R year is to help each learner to learn

to develop to their full potential, keeping in mind
the unigueness of each child.

School Readiness vs Learning Readiness

Q: What is the difference between school readiness & learning readiness?

Q: What signs could show a teacher whether a child is learning ready?
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UNIT TWO

|deas for Playing & Learning with your Favourite Stories

Below are 5 different challenge ideas, based on popular Gr R stories. Each group
of children can work on the same story challenge; it will be very interesting to see
the different results from each group. Use the other challenge ideas during the
course of the year. Make sure that the stories on which the challenges are based,
have been told to the children many times before doing this exercise.

Teacher’s Prep:

e Arrange for the children to sit in groups of 6. They each bring their set of Six Bricks and pool
them.

e Re-read or re-tell the story just before the children build the solution.

e FExplain the activity: In your group of 6, discuss and decide upon a fun group name; choose a
group Leader.

e Teacher will explain the challenge & give the groups some time to solve the problem - play,
explore, try, discuss, plan, design, build & test the solution. Use the bricks in your group & the
materials from your bag/basket.

e Fach group will take turns to share their solutions with the other groups; ask each other
questions.

@ Play & Learn Challenge No. 1 Based on: Goldilocks & the Three Bears

In your materials basket you need: 3 different sized bears (If the soft toys are not available, draw

& cut out your own from paper or make your own from waste materials — See Online Course

Video 2.3); pipe cleaners; wool; silver foil; wrapping paper; cellophane paper; decorative bits:

beads/bows/ flowers/ribbons; scissors

o Use your combined bricks to create a large chair for Daddy Bear; a medium-
sized chair for Mommy Bear & a little chair for Baby Bear.

o Use the extra materials to make the chairs special and interesting.

o Test your chair designs by checking to see that the bears can fit comfortably in
them.

o Place the Bear Family in their chairs.

o What do you think they are talking about?

o Use your models and the Bears to retell parts of the story.

o Share your ideas with all the other groups in the class.

This challenge links to the Curriculum:

v Book 2: My Home: Page 2 -5

v CAPS: Listening & Speaking: Listens to stories & acts these out; Participates in discussions &
asks questions; Emergent Reading Skills: Acts out part of a story; Handwriting: Develops
small muscle skills through fingerplay
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@ Play & Learn Challenge No. 2 Based on: The Three Billy Goats Gruff

In your materials basket you need: a blue cloth/paper to represent a river; brown paper

crumpled to represent a mountain; 3 Billy Goats plastic animals (use bricks to represent goats if

toys are not available) pipe cleaners; buttons; flowers; scissors

o Use your bricks to build a bridge over the “river”, so the Three Billy Goats can
cross to the green grass on the other side of the “mountain”.

o Make sure there is a way up to the bridge and a way down on the other side.

o Use some of the bricks & extra materials to build the Troll that lives under the
bridge.

o Act out the part of the story where the Billy Goats try to cross the bridge.

This challenge links to the Curriculum:

v Book 4: Storytelling: Page 16

v' CAPS: Listening & Speaking: Listens to stories & acts these out; Participates in discussions &
asks questions; Emergent Reading Skills: Acts out part of a story; Handwriting: Develops
small muscle skills through fingerplay

@ Play & Learn Challenge No. 3 Based on: The Little Red Hen

In your materials basket you need: bits of material;, wool, string; paper; thin cardboard; silver

foil; pipe cleaners; scissors

o Each person in the group builds one of the characters in the story of the Little
Red Hen. Add extra materials.

o Build these characters: Little Red Hen; 5 little chicks; a dog; a cat; a pig.

o Hold a puppet show - retell the story, using your DUPLO models as your

puppets.

This challenge links to the Curriculum:

v' Book 3: On the Farm: Page 32 — 39

v' CAPS: Listening & Speaking: Listens to stories & acts these out; Participates in discussions &
asks questions; Emergent Reading Skills: Acts out part of a story; Handwriting: Develops
small muscle skills through fingerplay

@ Play & Learn Challenge No. 4 Based on: Cinderella

In your materials basket you need: flowers/beads/bows/ribbons/material; wool; string; paper;

thin cardboard; silver foil; pipe cleaners; scissors

o Using your bricks and the extra materials available, build the glass slipper that
Cinderella lost in her haste to leave the ball.

o Act out the part of the story where the Prince finds the slipper.

o Make up a song that he sings to Cinderella when he finds that the slipper fits
her foot.

This challenge links to the Curriculum:

v Book 3: Transport: Page 10; 11

v CAPS: Listening & Speaking: Listens to stories & acts these out; Participates in discussions &
asks questions; Emergent Reading Skills: Acts out part of a story; Handwriting: Develops
small muscle skills through fingerplay
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@ Play & Learn Challenge No. 5 Based on: Hansel & Gretel

In your materials basket you need: Bits of material; wool; string; coloured paper; silver foil; pipe

cleaners; cellophane; sweet wrappers; scissors; toy characters

o Using the bricks and extra materials available, build the house made of candy
that belonged to the witch in the story.

o Build a patterned pathway leading up to the front door.

Use the little toy dolls as Hansel & Gretel; the witch.

o Make up the conversation they have with each other as they walk up the
pathway towards the front door of the house.

o Act out the scene where the witch opens the door and invites them in.

(©]

This challenge links to the Curriculum:

v Book 1: Help find the Way: Page 7; 19

v Book 2: Help the children get home safely: Page 7; My Home: Page 11; Follow the dotted
lines: Page 48

v Book 4: Find the Way: Page 44

v CAPS: Listening & Speaking: Listens to stories & acts these out; Participates in discussions &
asks questions; Emergent Reading Skills: Acts out part of a story; Handwriting: Develops
small muscle skills through fingerplay

Add your own idea for a story challenge:

o Play & Learn: Based on the story:
In your materials basket you need:
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@ Reflection Time
(9

You have been required to PLAY in order to solve these challenges.

How did you feel?

How did you go about completing these tasks?

What did you find challenging ?

What skills do you think children would be practising by doing challenges like
these?

What developmental areas could you assess during these challenges?
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UNIT THREE

What is Six Bricks?

“Children must master the language of things before they can master the language of words”.

Friedrich Froebel

The Six Bricks colours are:
B B v red, orange, yellow, green, dark blue, light blue
6 different coloured v different except for 2 shades of blue — light/dark
DUPLO bricks 4 all children receive same 6 colours = no fighting; allows for
mixing of the bricks/working in groups; easy to collect own six colours

Six Bricks can be used for learning through play: o - .

v" Individually or with a partner/groups learning through play
v’ with a variety of ages actively engaged
v’ as an assessment tool

T N N Six Bricks Activities assists with:

v’ critical cognitive skills & caters for holistic development

assists with numerous v' integrated activities designed to cover all learning areas and
developmental areas developmental skills

v' development of executive functions of the brain - working memory;
cognitive flexibility & inhibitory control: life-long learning skills

Six Bricks activities can be repeated in different ways, so children are never bored, even though
they are repeating skills for consolidation & reinforcement: . H N N
v" Six Bricks activities can take 2 - 5 mins. They are short, sharp &
engaging activities that wake up the brain, but they should be
done every day
v' Children grow and develop at different rates — Six Bricks
activities can be adapted to any child’s level
v" Six Bricks activities caters for different learning styles - visual; auditory; tactile learners

quick daily exercises
and activities

Six Bricks are:

v" So easy to manage — children keep their Six Bricks on their own
table or close by in a visible tub/container or chair bag.

v" A concrete tool readily available to help solve problems

manipulatives that
remain on the desk

Six Bricks is:

v’ cost effective & an easy way to get manipulatives into the hands
of every child in the classroom

v/ ameans to experience colourful, fun, hands-on learning

v able to create a happy, positive vibe in the classroom which affects both children and
teachers.
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UNIT FOUR

Key Messages & Activities

1. Children learn best through PLAY

Children are naturally curious and motivated to learn all the time. Itis up to us,
as teachers, to provide them with the tools for learning, as well as a safe and
happy environment in which this learning can take place.

Children learn best by doing. Play is the “work” of children. No other activity in
the child’s life is as valuable as play for the purposes of learning. Any Gr R
programme that limits the time learners spend in play, is one that limits their
opportunities to learn. The fact that learners are talking and moving around does
not mean that there is no discipline in that classroom. Explain & demonstrate to
parents that play is invaluable & the best method to use when teaching young
learners.

Through play, children develop their core learning skills:

e self-regulation
e creativity

e curiosity

e playfulness

The handling of concrete material is essential to the young child’s concept
development. Children need time to explore a variety of tools and activities that
will assist them to develop their senses. The Play & Learn activities that you have
just completed are a fine example to illustrate playful learning.

2. Learning through PLAY requires Planning

Take an active part in organising the play and learning activities — your input
serves as a model for the learners. Quality play & imitation that resultsin learning
does not happen accidentally — planning is key!

3. This is not extra work; it is nothing new

Six Bricks is a tool, either used to run short, quick activities that will enhance and
enrich the CAPS curriculum and can be easily linked to the DBE workbooks, or
longer activities to provide concrete understanding of certain concepts. The
activities are play-based and also develop the child’s sensory, physical, cognitive,
social and emotional skills.
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@ About Me — Let’s Move! Reflection Time
(3

e Think about how children will feel after having done some moving around with
the bricks.

e What learning is taking place when children move?

e Where is the child agency in this activity? How does this play fit into your
curriculum?

® Make a note of two quick playful movement activities in which
each child uses just two bricks, that you could try out
immediately in your classroom.

® Jot down some developmental skills that

these activities could address.

DBE Workbook Link:
Book 1 — Page 39
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4. Six Bricks Activities Integrate all Learning Subjects

Learning is not isolated. Playful learning encompasses all learning areas and
integrates skills from Mathematics, Languages and Life Skills, and develops the
life-long learning skills needed for growth and development into adulthood. Link
your Six Bricks activities into your weekly themes & daily planning for an easy
integration into all subjects. Remember that the Gr R learner still needs to:

e Learn through real-life experiences.

e Use new knowledge in everyday situations.

e Learn new knowledge by exploring it in different ways (e.g. singing,

talking, doing).

e Experiment & become involved with the new information.

e Beinterested in what he/she learns.
By using an integrated approach, we achieve all of this and the learner can
experience the school day/week as an integrated unit.

Developmental Skills that the activities with Six Bricks will address:

e Physical —gross and fine motor: large and fine muscle control;
body concept; motor planning; dominance; balance; laterality;
proprioception; bilateral integration; cross the midline; hand-
eye co-ordination

e Perceptual — visual; auditory; tactile discrimination & memory;
visual & auditory analysis & synthesis; sequential memory; spatial
relationships; foreground; background; visual closure

e Speech & Language - listening; language development;
vocabulary; express through language; language construction;
storytelling; writing & reading

e (Cognitive — problem evaluating & solving; critical thinking;
creativity; paying attention; remembering; interpreting; classifying;
spatial reasoning; planning; mathematical concepts

e Emotional & Social — listening; self-image; control emotions;
empathy; social interaction

These different areas of development cannot be isolated from each other. A
developmentally appropriate curriculum ensures successful teaching & learning
—knowing & being able to assess the Gr R learners in your class makes it possible
to plan & present developmentally appropriate themes & activities.
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9 Build Your News - Reflection Time
(D

e Name some skills that are being integrated in this activity. 5

e How would you manage an activity like this with a large class?

e Think about how you could assess the Learner’s speaking, listening & pre-writing skills during
this activity.

@ Think of a model building activity which links to your current theme. Make sure
that it involves fun!
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UNIT FIVE

5. Gr R Learners need to Hear & Use Language

The main purpose of an emergent literacy programme in Gr R is to help the young
learner to communicate effectively through spoken or written and visual means
like drawings. During Gr R, attention must be given to the learner’s ability to
listen & to language use & emergent reading skills. Young children need frequent
experiences with well-known words used in context and exposure to emergent
writing, spelling & reasoning skills.

9 Spatial Positioning - Reflection Time
€

e Which developmental skill do you think is being targeted here?

e Which other skills are integrated into this activity?

e Was this boring or fun? Should the teacher worry about whether the child gets it right or
wrong? How did you correct your own “mistakes”? How does this link to your curriculum?

® Give an example of how you could use the Six Bricks to playfully practise some
listening to & carrying out instructions, and as an aid to understanding and using
prepositions.
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6. Gr R Learners need to use their Whole Body to Learn

The child’s body is the starting point of all learning experiences. If a child has a
poor image of their own body and cannot control their body well, they tend to
experience learning difficulties later. Children who cannot participate in daily
games with friends because they are too clumsy, or incapable of playing by the
rules, will often be lonely and unhappy at school. The learner’s body has to
develop to a certain extent before he/she can manage certain tasks. It is vital
therefore that the Gr R day should be filled with many opportunities for gross
motor development.

9 Twister - Reflection Time
3

e Which developmental skill do you think is being targeted here?

e What areas of development would you be able to assess while children play this game?

e Explain how this activity allows the child to direct their own learning.

® Make up a fun-filled brick activity in which each child will be required to use their
whole body to strengthen it.
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7. Young children need to develop Socio-Emotional Skills

Young children have to learn how to co-operate and take turns; socialisation does
not happen by itself; it is acquired. It can be learned in the classroom when there
is an interested, accepting & communicative teacher. Young children can move
away from egocentric ways of thinking only if they interact with other children
and experience the fact that other people have opinions & feelings too.
Consistent boundaries promote healthy emotional development as they allow
children to feel safe. The Gr R teacher needs to provide an environment that
promotes self-respect & tolerance and should provide activities that will enable
learners to experience success.

9 Colour Match & Sort - Reflection Time
(D

Which developmental skills are integrated into this activity?

Explain how children could direct their own learning in this exercise. How will you encourage
children to think for themselves?

When you observe children during this activity, what skills could you assess?

@ (Create a Six Bricks activity or game which will encourage children to work

together. Consider how you will give children agency in this activity.
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UNIT SIX

8. In Play, Executive Function is Developed

Executive function and self-regulation skills are the mental processes that enable
us to plan, focus attention, remember instructions, and juggle multiple tasks
successfully.  These skills provide critical support for
learning and development. We are born with the
potential to develop them through interactions and
practice.

The control of cognitive processes includes inhibitory
control, working memory, reasoning, task/cognitive flexibility, and problem
solving. Executive Function is the brain’s ability to take in information, interpret
this information and make decisions based on this information.

Create “What’s in the Box?” Activities.

PLAY every day!
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UNIT SEVEN
9. Perceptual Skills are critical for the whole Foundation Phase

The development of perceptual skills is extremely important in laying a
foundation for all future development and learning. The development of
perceptual skills potentially occurs throughout all learning. Gr R Teachers should
focus on the development of these skills across all four study areas in Life Skills,
and in Languages and Mathematics as well. The interaction with language, books
& concrete mathematical experiences should occur alongside the perceptual skill
training.

The activities with Six Bricks enable this development in a fun and playful way, so
that the learner need never be bored
even though there is essential
repetition. Use a quick Six Bricks activity
to motivate the children to listen & to
wake the brain up or use it to practise &
perfect those perceptual skills!

The main Perceptual Skills for Gr R, on which teachers should focus:

e Visual Perception: acquiring & interpreting information through the eyes —
accurate visual perception enables the learner to read, write & do
mathematics.

e Visual Discrimination: the ability to see similarities, differences and details
of objects accurately. A learner must be able to see that there is a
difference between words such as hat and bat — there is a small visual
difference between these two words but a big difference in meaning.

e Visual Memory: the ability to remember what the eyes have seen and the
correct sequence in which things have been perceived — an important skill
associated with the acquisition of reading.

e Auditory Perception: acquiring & interpreting information through the ears
—accurate auditory perception enables the learner to give meaning to what
is heard.

e Auditory Discrimination: the ability to hear & identify similarities &
differencesin sound. A learner must be able to hear the difference between

22| Page



words such as hat and bat —there is a small aural difference between these
two words but a big difference in the way they are written.

Auditory Memory: the ability to remember what the ears have heard and
the correct sequence in which sounds have been perceived.

Auditory Foreground & Background: the ability to isolate important specific
sounds from general sounds in the environment.

Hand-eye Co-ordination: the hands & eyes working together when
performing a movement like throwing or catching a ball.

Body Image: a complete awareness of one’s own body — how it moves &
how it functions.

Laterality: showing an awareness of each side of the body — which hand is
waving?

Dominance: preferring to use one hand or side of the body — left or right
dominant.

Crossing the Mid-line: being able to work across the vertical mid-line of the
body — being able to draw a line from one side of the page to the other
without changing the tool from one hand to the other or moving the paper.

Figure-ground Perception: being able to focus attention on a specific object
or aspect while ignoring all other stimuli; the object of the attention is
therefore in the foreground of the perceptual field while all the rest is in
the background —the ability to find one word in a sentence.

Form Perception: the ability to recognise forms, shapes, symbols, letters ...
regardless of position, size or background — can recognise a circle because
of its unique shape.

Spatial Orientation: the ability to understand the space around the body, or
the relationship between the object and the observer.

Tactile Discrimination & Memory: the ability to gather, understand &
remember information through touch - children should have many
opportunities to explore concrete objects with their hands.
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How to Enhance Perceptual Development

Perceptual activities should be fun and meaningful for the teacher and the
learners.

Give learners plenty of opportunity to complete jigsaw puzzles to develop
the skill of analysis & synthesis.

Talk to learners about what they see in pictures & in books; draw attention
to details in the pictures — visual discrimination.

Threading beads is a fun activity for all learners; later they thread according
to a simple pattern — understanding of spatial relationships; sequencing.
Listening to stories — improves vocabulary and listening skills; attention
span. Retelling of stories & including facts in the correct sequence —
auditory memory.

Listening to and singing nursery rhymes & songs; a game to remember and
carry out instructions - promotes auditory memory.

Identifying sounds in the environment — auditory discrimination &
memory.

Building blocks e.g. DUPLO elements make great construction play
material. Copying a model to build a simple little house of bricks helps
learners to understand spatial relationships.

Q: What does perception mean?

Q: What are the main perceptual skills on which to focus in Gr R?
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9 Activities to develop perceptual skills & executive function - Reflection Time
€

Copy Cat — Visual
e How does a copying exercise develop visual perception?

Copy Cat — Visual Memory
e Why is it important to practise visual memory?

e How did this visual memory activity challenge working memory, inhibitory control & cognitive
flexibility?

Copy Cat - Auditory
e How does the ability to discriminate between and remember different sounds
help a learner to learn to read?
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Copy Cat — Listen & Build
e What skills are the learners developing in this activity?

Copy Cat - Tactile
e How well did you manage this exercise?

e What difficulties do you forsee your Gr R learners having with this activity?

e How would you make it easier for the learner who is not confident?
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How would you challenge the bright & very confident learner?

What would you be able to assess during observation of any of these activities?

Let's do] What noae does & make”? Make the sound then cecle the thngs that, make
loud nome
A
y Lotinurin) Filln the lotter P ondletan o the s osyou sy the wards dexsl

pan  p ot,

en ;:gcint

/"5

=encll  L:edr

DBE Workbook Link: Book 2 — Page 37

Weite your name and then clap it cccording to the beat
Now posta in a sticker for good work

DBE Workbook Link: Book 2 — Page 39
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UNIT EIGHT
10. Concrete First!

The Six Bricks can easily be integrated into the daily teaching programme where
they can be used as the concrete tool to help learners grasp new concepts. The
DBE workbook should not be used as a tool for teaching. The workbook should be
used by learners who are developmentally ready & as the consolidation of the
lesson taught. Young children are often inhibited when they have to write or
draw, and creativity, an important part of the whole language approach, tends to
be lost. It is vital that the Gr R learners should first manipulate concrete objects
in order to develop perceptual skills and to grasp new concepts.

Manipulatives - Concrete Apparatus

Manipulatives are physical objects/tools that are used in your teaching to engage
children in hands-on learning. In your classroom you will have access to many
types of manipulatives. These tools can be used to introduce, practise, remediate
a concept and encourage children to build their knowledge and understanding.
The use of manipulatives is constructivist because children are actively engaged
in discovery during the learning process. Teachers must provide opportunities
for children to explore the materials/tools and ask questions throughout the
learning process.

Manipulatives are effective because:

they are multisensory

they represent ideas in more than one way

they promote communication among learners

they increase confidence, leading to lessened confusion and deepened
understanding

OO O O O

Six Bricks is one of many resources or manipulatives that focuses on the practice
of learning through play. For the purpose of this Foundation Phase Initiative, the
Six Bricks tool is the initial resource that will be used to help teachers understand
the value of learning through play.

When teaching mathematics to Gr R learners, it is essential to present the
mathematical idea in a way that is interesting, enjoyable & practical. Aninformal,
concrete approach is the best and most desirable way to do this. It is important
to teach mathematics effectively as successful teaching results in learners who
are mathematically competent and therefore have better future prospects.
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Concrete First
D Look at any lesson that you have planned for next week. Consider how you can now use
the Six Bricks as the concrete manipulative to help you teach the concept.

e Design the lesson using the Six Bricks and also incorporate body movement:
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UNIT NINE

11. Daily Cross-lateral Activities are Vital

How can the teacher enhance the learner’s gross motor development?

Learners need space where they can use their entire bodies. If the classrooms
are crowded, go outside to find a suitable area. Outdoor play, climbing
apparatus, ball play, moving to music are all essential for developing gross motor
skills.

Look out for children whose movements are clumsy; cannot do their own

buttoning/ shoelaces; cannot kick/throw a ball; unable to walk backwards

for 5 metres; cannot stand on one leg for at least 6 seconds; cannot do 5
consecutive hops; cannot run & jump rhythmically; cannot clap hands
rhythmically/keep time to music.

What is laterality & why is it important?

Laterality is the inner experience children have that their
bodies have two sides — left & right. This knowledge
enables children to know which side of the body is
moving & when it is moving; they get this sense around
about the age of four; by the age of seven, 70% of
children should be able to identify two sides of the bodly.
If they reach the age of eight and are still unable to tell
the difference between left & right, they could be at a
learning disadvantage. Laterality is crucial to writing,
spelling & mathematics where the directional sequence
of figures is very important. (13 /31;b/d)

What is dominance & why is it important?

Established dominance is important for readiness to learn at school because it is
vital for a learner to use the same hand, foot, & eye when carrying out tasks. If
this is not the case, the learner has cross-dominance which can give rise to writing
problems due to the lack of eye-hand co-ordination. If this dominance is not
established by the time they go to Gr 1, they will experience difficulties with
spelling & reading; inversions will occur (e.g. p for b; bad for dab; pat for tap; pool
for loop).
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12. A Moving Child is a Learning Child

Movement and Brain Development
Why should we encourage our children to move?

Storing new memories and learning new skills, whether mental or physical,
means creating new connections (synapses) between the many cells (neurons) in
our brain. The formation and constant remodelling of such connections is the
essence of brain development. Two key elements are required to form new
neuronal connections — nutrition and stimulation.

Our current understanding of the brain points to the fact that this very complex
organ is extremely dependant on body stimulation for its growth. All senses
stimulate the brain — the images we see, the sounds we hear, the touch we
perceive, all account for millions of nerve
impulses travelling to our brain every
second. But out of all the sensory stimuli,
the most important is arguably that
related to movement and the balancing of
our body against the constant pull of
gravity. The special sense informing our
brain about the relative position, movement and tension in every part of our body
is referred to as proprioception (Roost, 2016).

We know that movement is essential to learning. It wakes up the brain to learn,
allowing the whole body to collect information through the senses. These
sensory experiences build neural networks which help brain development.

The basic motor skills developed through movement are:

Spatial Orientation: the child’s ability to perceive the position of one or more
objects in relation to themselves and others. The child should be able to indicate
what is next to, under, on top, behind and to the side of their body.

Body Awareness: the child’s knowledge of the parts of their body which is the
centre of their orientation in the world.

Directionality: can only be developed once a child has a well-defined sense of
laterality & knowledge of the body parts. It occurs when the child transfers
knowledge of the right and left sides of the body (laterality) into space. This
allows them to learn the various references of directionality - left, right, up, down,
in front, behind.
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Daily school tasks require considerable directionality — writing in the top left hand
corner of a page; folding the right side of the paper to the left side; getting
dressed requires knowledge of directionality — which is the front/back of a jersey;
which is the left/right sleeve.

Interhemispheric Integration: the child’s ability to integrate both the left and right
-hand side of the body when doing movement — midline crossing exercises are
vital.

Improving Laterality, Dominance & Mid-line Crossing

e A grasp of laterality can only be gained when a child has had experience with
their body. The learner needs to discover and use both sides of their body.
Provide plenty of opportunities for gross motor activities for this to happen.

e A child’s hand, eye & foot preferences are inborn qualities. Do not force a
left-handed child to write right-handed.

e (Create many opportunities for learners to draw and paint on large sheets of
paper — this will spontaneously create ways in which children can cross the
midline.

e Play games like throw & catch ball games etc.

Crossing the Midline

Young children first cross their midline when they are able to roll over, as babies.
This ability sometimes only develops fully at about 8 months of age.

It is vitally important to build cross-lateral exercises

. . touch the touch the
(movements in which arms and legs cross over from one opposite foot opposite
side of the body to the other) into every teaching day. ' '-'.’-(,' shoulder

A child’s motor planning (jumping, bouncing, running),
auditory (retaining letters & sounds, listening to the
teacher) and sensory input (behaviour, attention, focus) as
well as organizational skills used for mathematics, is 2 4%
compromised when we do not allow our children [ e workbook Link:
adequate time to develop these critical milestones used | Book 1-Page 30
for helping the left and right sides of the brain work
together.
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Movement and play-based activities (often lacking in schools today) are the key
to helping children who struggle with things like auditory processing; following
directions & instructions; everyday tasks; comprehension & the written word.

Using specific types of movement that connects the body with the brain =
crossing the midline. It is important to remember that the body is divided left to
right; top to bottom & front to back.

honds on hips touch your knees luxtt?ct the
OFPO!I 2 1001 w“
!;.B shouldor

DBE Workbook Link: Book 1 — Page 45

DBE Workbook Link: Book 1 — Page 30

9 Cross-Lateral Fun Activities - Reflection Time
(D

e What do you understand by the term “crossing the midline”?

e \When do children first cross their mid-line?
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What does crossing the midline have to do with reading and writing?

How do the activities we have just done help with crossing the midline?

How does “crossing the midline” help children’s development?

How can you spot a young learner’s inability to cross the mid-line?

What skills would you be able to assess during these activities?
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UNIT TEN

Reflection Sheet - Implementing Play-based Learning with Six Bricks

1. Many of our classrooms
have large numbers of
children. How can you
organise your class so that
play doesn’t create a huge
disruption?

2. In play and learning,
children want to take
control of how they learn.
How can you, as a teacher,
give more agency to
children?

3. In play there are some
chaotic times. Activities
with the bricks may be
noisy. How will you cope
with this in the classroom?

4. Play is not a frivolous

activity — it is serious work

for children. When
children are at play, how
will you know if children

are meaningfully engaged?

5. The Activities in CAPS
are strongly linked to the
Six Bricks Activities. What
is the benefit of doing
quick, 2 — 5 minute Six
Bricks activities daily?

6. Assessment is an
important part of teaching
and learning. How could
you use the bricks to
assess the skills of the
children in your class?

7. Keeping the bricks safe
and readily available takes
some planning. How will
you prevent the bricks
from getting lost or stolen
and how will you ensure
that they are easily
accessible every day?

8. Playing every day is the
way that children learn.
Think about your daily and
weekly schedule or
timetable. Where best
would you be able to slot
in the quick, daily Six Bricks
activities?

9. Collaboration and
communication are two
key skills needed for life-
long learning. How can
you encourage greater
collaboration around
learning through play in
your school?

10. Change is sometimes
difficult to embrace,
especially when it easier
just to stick with what you
know. How do you feel
about adopting a more
playful approach in your

classroom?

11.

Parents should be a player
in their children’s learning.
If a parent shows concern
about all this “play” with
bricks or other resources -
how will you answer that
parent?

12.

It is important for school
management to support
learning through play.
What would you say to
your principal when you
are asked why your class is
SO noisy?

Choose any 3 questions to answ
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Managing Six Bricks in the Classroom

WHERE do | keep my Six Bricks?

In the Gr R classroom, each child will have their own set of Six Bricks, one

of each colour; they cube or stack their bricks when not in use and these

brick sets are stored in handy tubs, ready for use.
It is vital that the children should be able to access their bricks readily and easily, because
short, quick activities are done daily.

At the end of every day’s activities, each child should check that their Six Bricks set is
complete, before packing it away; children could make up their own tidy-up song to store
their Six Bricks.

How do you, as the teacher, ensure that the children do not steal or take the bricks home?

WHEN do | use my Six Bricks?

The secret of the success of the activities with Six Bricks lies in the DAILY repetition of skills.
A Six Brick activity can be done at any time of the school day — before classes begin; before
or during a lesson/task; before/after breaks; just before home time ...

Activities with Six Bricks starts off being teacher-directed but very subtly the learners begin
to take charge of their own learning during the course of the year.

Initially, the activities are short & sharp and designed to wake up the brain & get the body
& brain working together.

As you try out more and more of the activities, you will come up with plenty of your own
ideas to also use the Six Bricks in other areas of learning.

There are also longer games designed to encourage social skills, but get going with the
short, quick activities, which sometimes only use one or two of the Six Bricks.

It is these quick activities which we would like the Teachers to understand and get to grips
with first ... quickly get into the habit of doing these every day, as part of your routine.

Six Bricks activities should be included in everyday planning.

Mental Maths should be done every day: use your Six Bricks for this.

Learners must be kept “meaningfully busy”: use your Six Bricks.

Assessments and observation: observe learners as they complete a Six Bricks activity.
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Gentle Teaching Reminders

Adapted from an excerpt in “Towards Thriving Not Just Surviving”, a book about teaching by Carolina
Botha, Charl Wolhuter & Deon Vos.

©)

Our job, as teachers, is to educate, to teach lessons & to prepare learners for life outside
the classroom but it is also our purpose to go to the effort of really getting to know the
child. Look beyond the “good” or the “bad” behaviour & the academic performance and

see the potential & the heart of each child. Know their story.

Relationships matter. Greet the children by name every morning; make eye contact; create

a relationship of trust.

When you truly connect with children, they will grow to love you; they will care for you;
they will work for you. They will not want to disappoint you and you will see the results in
their academic achievement. You have the power to unlock potential in each child you

teach.

As a teacher, you need to step up and fulfil a role as pack leader within the first few minutes

of the first day of the year.

Never criticise or scold a child in front of the rest of the class. You will humiliate the learner
and be seen as the enemy. Take the learner outside after class & address the situation
calmly & unemotionally. Look for reasons to praise rather than to criticise. Sincere praise

publicly or privately can make a child feel worthwhile & loved.

Never raise your voice — shouting is not conducive to creating an enabling learning
environment & does not promote a sense of a teacher being in control of their class. Rather
change the level on which you address learners — move closer to them. Improving

classroom management skills promotes a sense of respect from learners.

Admit your mistakes and take responsibility for them —apologise. This sets a good example
for learners to follow & a good lesson to learn that they need to be responsible for their

decisions & actions.

You may find yourself presenting the same content year after year but for the learners in
your class it is their first experience. They deserve the same enthusiasm, passion & effort
into planning that you displayed when you first presented the lesson. Live your passion &

teach the children well.
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Observation during these Six Bricks Activities can assist the Teacher to assess various skills

About
Me

News
Build

Spatial
Pos

Twister

Match
& Sort

Copy
Cat

Toss &
Catch

Brick
Stream

Cross-
Lateral

Towers

Balance

Body image

Cross midline

Fine motor

Gross motor

Hand-eye co-ordination

Physical

Hand-foot dominance

Laterality

Proprioception

Spatial orientation

Spatial reasoning

Colour & shapes awareness

Comparing

Computing

Counting

Estimating

Mathematical

Measuring

Number concept

Sequencing & Patterning

Sorting & Matching

Auditory discrimination

Auditory foreground & background

Auditory Memory

Figure-ground perception

Form perception

Perceptual

Observation

Tactile discrimination

Tactile memory

Visual discrimination

Visual memory

Auditory sequential memory

Describing

Listening

Language

Prepositions

Talking

Visual sequential memory

Allows for iteration

Creativity

Critical thinking

Planning & Problem solving

Cognitve

Self-regulatory skills

Visualisation

Working memory

Collaboration

Consideration

Empathy

Playfulness

Socio-Emotional

Sharing

Taking turns




Observation & Assessment Guideline

Activity: About Me

The Learner is able to: Very Still Unable
capable struggles

Recognise shapes

Distinguish textures

Balance while moving

Tell the difference between left & right

Use a dominant hand/foot

Point to parts of the body

Activity: Build Your News

The Learner is able to: Very Still Unable
capable struggles

Remember sequences of events

Relate the sequence of events

Use fine motor muscles

Talk about their news

Listen to others

Measure the passing of time

Build & Draw about their news

Activity: Spatial Positioning

The Learner is able to: Very Still Unable
capable struggles

Use ordinals

Name colours

Know left from right

Listen, interpret & follow instructions

Manipulate objects in space

Understand prepositions

Conceptualise vocabulary: same/different

Compare & Discuss

Activity: Twister

The Learner is able to: Very Still Unable
capable struggles

Listen, interpret & follow instructions

Identify colours

Identify body parts

Remember instructions

Move the body

Control the body
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Activity: Colour match & Sort

The Learner is able to:

Very
capable

Still
struggles

Unable

Recognise colours

Match colours

Associate colours

Create a song & dance

Work in a small group

Estimate & count

Compare & discuss sizes

Conceptualise vocabulary: more/less/the
same/different/equal/short/tall

Activity: Copy Cat

The Learner is able to:

Very
capable

Still
struggles

Unable

Copy accurately

Remember a colour sequence

Listen to & Remember a sequence of sounds

Listen to & Remember instructions

Remember & visualise by touch (eyes closed)

Distinguish similarities and differences though touch

Activity: Brick Streamers

The Learner is able to:

Very
capable

Still
struggles

Unable

Co-ordinate eyes/hands/feet

Create a song & dance

Work in a small group

Cross the front/back midline

Cross the left/right midline

Cross the top/bottom

Perform actions while moving forward/backward

Activity: Toss & Catch

The Learner is able to:

Very
capable

Still
struggles

Unable

Co-ordinate eyes & hands

Throw & catch objects

Judge distance

Judge how hard/soft to throw

Perform actions while moving

Create own ideas

Estimate & count

Understand where their body is in space
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Activity: Over & Under & Torso Twists

The Learner is able to:

Very
capable

Still Unable
struggles

Cross the front/back midline

Cross the left/right midline

Cross the top/bottom

Take turns

Regulate behaviour

Observe the rules

Control the body

Activity: Towers

The Learner is able to:

Very
capable

Still Unable
struggles

Focus & concentrate on a task

Persevere

Exercise patience

Lose/Win graciously

Control emotions

Express emotions

Cross the midline

Visualise

Remember instructions

Watch and listen to your Gr Rs individually & in groups as they
interact with their surroundings and their friends. Look for specific
behaviour or ability to better understand what each child knows or

can do.

Document the actions & words observed — ongoing & throughout

the year.

This observation & assessment style provides the Teacher with the
basis for future planning of activities and supports for individuals &

groups of children.

| just sit
back and
observe.
You leam
more that
way.
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Notes and Feedback

In the space provided, please make note of any changes you would like to see
in the course. Your feedback is invaluable.
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Keep it Alive!

Visit and download the Six Bricks App for more
exciting, playful ideas.

Available on Apple and Android.

Visit the Care for Education website at
www.carefored.co.za

You can download additional resources and ideas.

CARE FOR
EDUCATION

Visit www.playsa.org
PLAY is a FREE in-service training course that ap
complements existing and formal training. !

It is not intended to replace educational training
but qualifies the participant for the 15 CPD SACE
credits.

Visit and download TeacherConnect. This is a free WhatsApp Service at
0600603333
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